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ABSTRACT
A New Paradigm for Academic Leadership
in an Emerging New Age
May, 1983
Robert Edward Baker, B.A., Nyack College
M.Div.
,
Gordon Divinity School, Ed.D. , University of Massachusetts
Directed by: Professor Peter Wagschal
The author argues that academic leadership has been based on an
inappropriate and ultimately destructive paradigm—the dominant para-
digm of American society. Therefore, education has been ineffective
and a reflection of the problems to which it purports to seek solutions.
The paradigm is described as Patriarchy/Technocracy. The descrip-
tion is derived from an examination of the works of futurists , social
scientists and feminists, and reveals the scope of the paradigm in both
macroscopic (society) and microscopic (education) proportions.
Having outlined the problem in terms of paradigm, i.e. , in terms
of causes rather than symptoms, it is then proffered that academic
leaders must seek .a wholly new paradigm for their work in order to
hon-
or the trust and hope vested in education by American society.
The author develops such a paradigm—the Aesthetic Paradigm
from
a study of creativity in the arts as a transformative
process and from
feminist and futurist thought. The salient features of
creativity and
the notion of androgyny (contrasted with patriarchy) form
the nexus of
the Aesthetic Paradigm.
vi
Based on futurist, leadership and feminist studies, as well as on
his own experience as an academic administrator, the author speculates
as to the possible concrete implications of the Aesthetic Paradigm for
educational organization and leadership in the future.
In order to show that this wholly new paradigm is more than fanta-
sy, the author outlines several present examples which represent certain
aspects of the Aesthetic Paradigm (interdisciplinary studies, a univer-
sity department, Japanese management) . These, he contends, are signs
of the potential emergence of the Aesthetic Paradigm.
It is argued that it is incumbent on the academic leader to identi-
fy such signs (likened to antibodies) and to promote them so as to has-
ten the emergence of the Aesthetic Paradigm as a cure to the disease
that infects education and the social corpus—Patriarchy/Technocracy
.
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CHAPTER I
A PROBLEM OF PARADIGM:
SOCIETY AS A PATRIARCHY/TECHNOCRACY
Introduction
As judged by its own rhetoric, its own avowed mission, higher edu-
cation has been and remains ineffective. It simply does not deliver
what it promises. Having been a student in higher education to some
extent or other for the last twenty years, a student of education for
the last ten or so years, and a manager/leader of education for the last
decade, I am convinced that the ineffectiveness of higher education is
due primarily to an inappropriate basis or paradigm for leadership.
The current and operative paradigm for leadership is itself a
reflection of the problem to which it purportedly seeks solution. Thus,
it is my central proposition that academic leadership requires a wholly
new paradigm for its basis in order to offer viable solutions without
remaining an integral part of the problem and, furthermore, that the
Aesthetic Paradigm which I proffer meets this requirement.
In Chapter I, I attempt to describe the nature and scope of the
paradigmatic problem which has resulted in a society best characterized,
I think, as a Patriarchy/Technocracy. This paradigm, Patriarchy/
Technocracy, understandably but unfortunately forms the basis for aca-
demic leadership—the way leaders make decisions, relate to colleagues,
establish values, and structure their organizations. This section,
then, shows the problem in both its macroscopic and microscopic
propor-
tions in order to demonstrate the need for a new paradigm.
1
2Both Chapters II and III present the anatomy of a new paradigm
which I call the "Aesthetic Paradigm." In Chapter II, I describe and
analyze some of the major aspects of the creative process as well as
of certain derivative values. From this the shape of the Aesthetic
Paradigm begins to emerge.
Chapter III brings the paradigm to as full an emergence as is
possible, showing the anatomical spine of the Aesthetic Paradigm as
being androgynous. Drawing on studies in the social sciences and brain
research, I suggest that this androgynous quality is not only essential
but also paradoxically intrinsic to the creative process itself. In-
trinsic too is a view of evolution and notion of transformation which
have significant import for the hope that the old paradigm will be re-
placed with a new one—the Aesthetic Paradigm.
I profile the shape of the Aesthetic Paradigm in Chapter IV. Fur-
ther, I tease out the possible implications of the paradigm for academic
leadership as well as for the organization of educational institutions.
Chapter IV is a hopeful look into the future, the way things could
be if the Aesthetic Paradigm was the operative and predominant one.
Chapter V, however, is a look at the present. Actual examples
of lead-
ership from both Japan and the United States are examined
because they
seem to contain certain qualities which, in part, reflect
the Aesthetic
Paradigm. These are taken as hopeful signs in a period
thought of by
most social forecasters as a transitional one.
In developing the Aesthetic Paradigm in the
following pages, it
became apparent to me that the Aesthetic Paradigm
runs counter to the
3fabric of American culture. Thus, it seems fitting that I begin where
I will end—on a word about courage.
We are called upon to do something new, to con-
front a no man's land, to push into a forest
where there are no well-worn paths and from
which no one has returned to guide us. .
.
To live
into the future means to leap into the unknown,
and this requires a degree of courage for which
there is no immediate precedent and which few
people realize (emphases mine ). 1
Some would say that it took courage to produce the modern world.
But the courage noted above is of a different sort—one that challenges
the operative paradigm of a technological world.
It is a man's world. No part of the world better validates this
claim than the United States. Here we have sold the world to the ma-
chine. Tragically, we have set a pattern which many third-world nations
seek to emulate. We made a bad transaction—money for environmental
pollution (land, air, and water) and for social pollution (relation-
ships in the home and workplace)
.
Commenting on this transaction, Albert Szent-Gyorgyi wrote:
Modern science made forces and speeds that are out
of proportion to his own. This made all previous
thinking and institutions antiquated and placed man
on a crossroads , one of which leads to wealth and ^
health, while the other leads to self-destruction.
This scientific era is merely a portentious shadow of the
Industri-
al Revolution, under which we still live, love, and labor.
In terms of
the way we see the world and ourselves, in terms of
paradigm, we have
not transcended industrialization. So it seems
inappropriate to think
of our age as post-industrial and a delusion to
think of it as an
4information age. In my view it seems more descriptive our our present
plight to call our age and society a "technocracy."
Salient Characteristics and Values
Machine-minded . On "technocracy," Webster puts it this way: govern-
ment by technicians; specif. : management of society by technical ex-
perts. In explication, I would add the following: 1. the model for
governing and managing is the machine; 2. technocracy exerts a profound
influence on our way of thinking and acting; 3. there are intrinsic ma-
terial values of machine-like thinking and doing and the absence of
spiritual, emotional, and psychic human values; 4. there is a psycholog-
ical need to control our environment and others.
1. The machine as a model or paradigm for governing and managing.
Hubert Muller had this in mind when writing of "technology:"
In modern usage emphasis has been placed on the in-
dustrial techniques, based on the machine. I am
using the term in a broader sense to cover as well
the distinctive practices that have been generated
by the rise of industrialism. These include large-
scale organization throughout our society, profes-
sionalism in all activities , and the ways of think-
ing and doing indicated by such typically modern
terms as 'system,' 'systematic,' 'methods,' and
'methodology. '
3
Organization and its management are seen as machines. A machine is made
of many parts, each with a distinctive and well-defined function for
the production of some predetermined result. That this analogy is
deeply steeped in our thinking about organizations is attested to by
such catch phrases relating to organizations as: "The squeeky wheel
gets
the oil," "He's one of the important cogs in the company," and so
on.
5If the final product is not up to par, the faulty "part" is searched
for, fixed, or, more probably, replaced with a new, better "part."
The problems with this analogy are self-evident and they all
serve to dehumanize the employees and the employer. Further, most
organizations—as—machines do not run well—they are notoriously in-
efficient and wasteful. Yet, we are comfortable with this manner of
organizing and managing to the extent that we simply dismiss whatever
problems we see through humor, through cynical remarks about the
"bureaucracy .
"
2. The influence of technocracy on thinking and acting . That our
ways of thinking and acting within an organization are influenced by
technology is alluded to in the foregoing and is integral to the
machine-model. The clearest and most destructive influence is the no-
tion that managing and organizing people for the purpose of some end is
somehow ahuman, i.e., strictly logical, a matter of mathematics, of
policy and prescribed procedures. In short, such procedures are simply
and basically mechanistic. Even in the medical industry, where people
are the business, this objectification makes it easier to deal with
otherwise disconcerting issues , such as terminal diseases or issues of
pain. Philip Slater remarks:
The patient's capacity to verbalize her distress
is given the same weight as a mechanic would give
to remarks coming over a car radio. The answer
to 'I hurt' is a series of tests. The doctor lis-
tens to the motor, checks the pressure in the
tires ... Doctors frequently will ignore a confusing
complaint from a patient in favor of treating a
'disease' (revealed by tests) of which the patient
is unaware and from which he or she does not suf-
fer. This fragmented and invasive approach to
the organism threatens the individual's psychic
6boundaries and hence generates anxiety which
produces more symptoms to be treated in the
same fragmented way, so that the physician is
constantly trying to cure the effects of his
own bad medicine.
^
This way of thinking is the nexus of technocracy. And it is ob-
vious that the technocratic structures, now so profoundly rooted in
our society that they constitute our society, perpetuate their own
modus operandi . I cannot hope for "success," which itself is defined
by technocracy, unless I buy into that way of thinking and become a
cog in the machine.
I do not mean to imply that to buy into this is necessarily a con-
scious act, a choice of will. Technocracy is now so much a way of life
for us that alternatives do not exist. As Hazel Henderson once noted,
"institutions are devices for screening out reality."^ The institu-
tions/structures, then, become our reality like the shadows do for the
prisoners in Plato's cave.
Yet, in the mesmerizing prism of technocracy there remains a gnaw-
ing feeling in some that there is something wrong. There is a feeling
of discomfort which is difficult to define. Educators feel it as much
as anyone.
3. Intrinsic materialism . The ancient and contemporary conflict
between feeling and form, between reason and emotion, between logic and
intuition has been won hands-down by technocracy , the monolith of the
logical and the linear. Intuition, feeling, or emotion have been rele-
gated to women, artists, or the otherwise misfits of our cultural tech-
nocracy. Technocrats have at least acknowledged that we cannot afford
to obliterate these lesser functions of the right brain. So we simply
monitor them, keep them in check, and clearly propogate that while
such things have value they are definitely of inferior or, at best,
secondary importance.
7
There is a felt absence of spiritual, emotional, psychic, and
humanistic values in our technocracy, in our thinking and doing. Our
monolithic modes of production, as Mark Satin likes to call them6
,
are
not motivated by compassion, love, or understanding for human concerns.
This is no less true of education as a monolith than it is of industry.
But it is perhaps more disturbing that this is so in education since
its particular rhetoric would indicate otherwise.
4. The need to control . "Our own culture... is fully committed to
the narcissistic delusion that pleasure can be obtained through mas-
7
tery." Slater here makes a devastating argument that mastery over
our environment, as distinct from living with our environment, is in-
dicative of a pathological social condition. This condition is tech-
nocracy. The irony, potentially cataclysmic, is that such mastery/
control is ultimately self-destructive. As Slater observed:
The attempt to control and master the environment
...automatically pollutes it, for it decreases
that aspect of the environment that renews, re-
freshes, surprises, and delights us. The purpose
of control is to generate predictability, but
predictability is boring as well as secure, fa-
tiguing as well as comforting . Each act of mas-
tery replaces a bit of the environment with a
mirror, and a house of mirrors is satisfying
only to very sick people. 8
Or, as Szent-Gyorgyi put it, "At present we are heading for extinction
n
9
and who will shed tears for us? Who regrets the dinosaur?"
But the physical environment is not the end of it. The control
is aimed at the people environment, the social corpus, as well. The
8
need to control others is a pronounced signal that the sickness is
within us, i.e., in the way we think and act. We are the technocracy.
It is a vicious circle that technocracy embodies. "Since the more
we can control the production of pleasure the less pleasurable it be-
comes, pleasure is made scarce by our efforts ." 10 And further:
This is how. .. control leads to fantasies of push-
ing the nuclear button. The unloving, ungiving,
unsatisfying world must be destroyed, along with
the worthless, unlovable self . 11
The words of a political scientist put it another way:
To be commanded, technology must first be obeyed.
But the opportunity to command seems forever to
escape modem man. Perhaps more than anything
else, this is the distinctly modern frustra-
tion . 12
Such frustration is common among academics and is a significant
manifestation of the power of technocracy to shape its institutions,
even those institutions considered to be the brain-trusts of the Nation,
a place for "academic freedom" and unencumbered intellectual explora-
tion. The very brilliance of technocracy and the effects of its vicious
circle are best revealed in the self-delusion reflected in the rhetoric
of colleges and universities.
Students often see the contradiction between the institution's
rhetoric and its practices, while academic leaders seem oblivious to
it even though they seem to offer astute critiques of society and poli-
tics. The leaders may sincerely espouse belief in their rhetoric but
9meanwhile conduct the business of educating as if it were a machine and
not so much as recognize the conflict between their words and their
ways
.
A Critical Analysis and Scheme
One of the features of technocracy is its defiance of understand-
ing through its apparent complexity—there is a lot going on in tech-
nology and in attending research as well as in the socio-economic-
political arena. And it is all racing at a pace unprecedented in
history. While once upon a time we had generations to adjust/adapt to
significant change, we now have literally only months.
This feature breeds confusion and, so, further frustration. Things
are just too fast and too big to deal with.
The Tri-Level Analysis . While there are numerous analytical approaches
to understanding technology, the one I have found most useful and less-
ens confusions comes from Mark Satin. He calls it the Tri-Level Analy-
sis (TLA)
.
On the first level, the most superficial, are
the events that fill our daily newspapers
—
elections
,
murders
,
wage demands . .
.
On the second level is the history of groups
and groupings , of changes in governmental
and economic forms...
On the third level... is the history of struc-
tures
.
To put it another way, in diagram form, the TLA looks like
this
10
LEVEL THREE 5 Values, Inner Structures-, Weltanschauung
LEVEL TWO: Institutions - the body-politic, education, etc.
LEVEL ONE: Daily Events - simply reported; no interconnections noted.
FIGURE 1
TRI-LEVEL ANALYSIS
An example of TLA as applied to nuclear power:
Leve 1 One : A nuclear power plant is under construction
at Seabrook, N.H.
Level Two : Government subsidy and contractor for the plant
work out economic plan for cheaper energy in New England.
Level Three : The implied value is that it is worth the
risk of a nuclear accident and the commitment of future
generations to contain the waste to produce our own source
of energy now and gain some energy independence as a
Nation. Another is that we must continue to produce the
energy demands of the public, wasteful though that public
might be. And so on.
These three levels are simply three distinct ways of looking at
things. The TLA can be used to understand history in general its
changes, events, personages, assumptions, etc.; it can be used
to bet
ter understand a specific aspect of human experience, such
as the de-
velopment of nuclear power plants.
11
On a larger scale it can be applied to technocracy. On Level One
we merely need to review a daily newspaper which reports on current
murders, deaths, fashions, accidents, or the actions or inactions of
the Massachusetts Legislature. On Level Two we need to zero in on the
political and social commentators
,
sometimes editorials
,
and generally
be alert to what is going on at our respective places of employment
vis-a-vis their relationship with pertinent other institutions espec-
ially. On Level Three .. .well
,
there is the hitch so to speak. Atti-
tudes, values, Weitanschaaung or paradigm do not readily show themselves.
After all, they are inner structures; they are of the mind. Nonethe-
less, Level Three is implicit in Levels One and Two and, therefore, it
can be discerned through careful examination of the latter two levels.
For example, Wendell Berry, in his The Unsettling of America ,
speaks of Level Three when he noted:
If there is any law that has been consistently
operative in American history, it is that the
members of any established people or group or
community sooner or later become ' redskins '
—
that is, they become the designated victims of
an utterly ruthless, officially sanctioned and
subsidized exploitation. 14
Another example:
The impulse that goes into designing, building,
and dropping a bomb is inherently destructive
,
and the technology impulse by the same token
is inherently suspicious, coercive, and life
hating. 15
Probing the depths—or heights—of humanity, Ernest Becker gives us
another example of "seeing" things through Level Three:
12
The first thing we have to do with heroism is
to lay bare its underside, show what gives
human heroics its specific nature and impetus.
Here we introduce directly one of the great
discoveries of modem thought: that of all
things that move man, one of the principal
ones is his terror of death.
Each, in his own way, looks at the "underside" of Levels One and
Two. Berry sees through to Level Three via the events of American
history—our triumph over the Indians or the disenfranchisement of the
fanner by industrialization; Slater via the products of technology;
and Becker via the mythos of the hero.
Getting to Level Three, then, is not a simple matter. But it can
be done as in the foregoing. Technocracy, even by the definition/
description I have given to it, shows its Level Three basis all too
clearly. At least it does when one chooses to see it. E. F. Schumacher
has noted that, "A businessman would not consider a firm to have solved
its problems of production and to have achieved viability if he saw
17
that it was rapidly consuming its capital." Considering natural
resources as capital, he poses the question, "How, then, could we
overlook this vital fact when it comes to that very big firm, the econ-
omy of Spaceship Earth and, in particular, the economies of its
rich
passengers ?"
18
There are many answers but Schumacher suggests that one
is "that we are estranged from reality and inclined to
treat as value
„19
less everything that we have not made ourselves.
Critical analysis . Then there is the question of choice
which raises
the question of accountability and responsibility.
I am assuming here
that we are responsible and accountable, for we
have created our
13
present society through a long string of choices. To put it another
way
,
in a poem I wrote
:
The machine we made
The machine now makes
And we're ground in the grind of the gears.
So what does this machine, this technocracy, look like through
TLA? It would be a monumental effort to develop a complete profile of
society through TLA. What is suitable for my purposes, though, is a
summary profile, one that is of necessity incomplete but one which is
adequate for sharpening the vision of the context in which educators
do their work. Furthermore, the following profile is hardly original.
It is largely drawn from the work of Mark Satin as found in his New
20
Age Politics . I have modified it somewhat and that will be noted.
The Five-Sided Prison . Through TLA, Satin views our society as a
six-sided prison, labeling the sides as follows: Patriarchal Atti-
tudes, Egocentricity
,
Scientific-Single Vision, The Bureaucratic Men-
tality, Nationalism, The Big City Outlook. In diagram, it looks like
this
:
PATRIARCHY
FIGURE 2
SIX-SIDED PRISON
14
The major modification I have made is to change it to a Five-
Sided Prison, completely surrounded by a wall called "Patriarchy."
In diagram, it looks like this:
PATRIARCHY PATRIARCHY
The reason for this modification of Satin's scheme is that the atti-
tudes/values/mentality of the other five sides derive from patriarchy.
Therefore, I will explicate each of the sides of the Five-Sided Prison
and, finally, outline the essence of patriarchy and show why the others
evolve out of it.
Egocentricity . This side of the prison emphasizes the distortion
of the singular importance of the individual, the single ego, and puts
it in sharp opposition to anything or anyone that is "other," i.e.,
not of the self. That this is a negative metaphor, that it is one of
the five inner walls of the prison, does not mean that self or ego is
inherently negative. Rather, it is the inordinate exaggeration and
15
emphasis of the individual that is negative. Philip Slater was
acutely aware of this distortion when he wrote:
— consciousness of self with its illusion of
self-sufficiency engendered in kings [where he
sees it began] the fear of death. When men
lose awareness of their connectedness they are
afraid to die. They wish to live a long time
and to immortalize themselves through children
or monuments. . .This need to extend oneself in
a linear way into the environment is called
narcissism and is no longer the exclusive
province of kings.
Further
:
The illusions of individualism blind us to the
fact that a single human being is born as a
part of an interaction system—he is not and
cannot ever be a complete and self-sufficient
entity. *
As to other repercussions of egocentricity
,
Satin draws the follow-
ing list of negative effects:
• It cuts us off from each other;
• It keeps us from realizing our obligation to
love and respect our environment;
• It makes us keep wanting to go places, do
things, have more. It makes us live in and
for the future—or the past...;
• It causes us constantly to emphasize our sep-
arateness from others through craving, hate,
anger, fear, jealousy;
• It keeps us from being able to reach any kind
of common agreement about the world—what
it's all about, what life is for ;
23
• It makes us terribly afraid of death.
Scientific-single vision . Again, the negative aspect of this
wall is that it represents an emphasis on the singular importance of
viewing ourselves and the world in primarily one way, a way that is
most akin to science insofar as it stresses the supremacy of a way of
16
thinking that is linear
, logical/intellectual
, active
, analytic
,
ver-
bal^ over thinking as holistic
,
sensuous
, receptive
, intuitive, spa-
tial, and so on. In the contemporary parlance of brain research, the
Scientific-Single Vision represents a left-brained approach to under-
standing ourselves and the world to the exclusion of a right-brained
approach
.
The consequences of this singular approach was delineated by
Satin
:
• It has encouraged us to lose touch with our
selves and our bodies;
• It has cut us off from other dimensions of
reality besides the material;
• It has led to our worship of machines and of
technique;
• It has led to a situation where the human
scale is lost, and 'progress' means mostly
destruction;
• It has helped us forget that after all the
'objective' facts are in, we still have to
make moral choices and value judgments;
• It has led to a separation of means and ends
in almost every human endeavor;
• It has fostered a society made up of mostly
unrelated specialties and specialists;
• It hasn't even delivered on what it promised
in its own terms. We haven't understood
the material world 'with absolute certainty'
by ignoring our subjective ejqperience of
that world. We haven't understood human
nature by describing it statistically.^
The bureaucratic mentality . This represents a way of thinking
that views things and people as instrumental , functional , rather than
as an end in themselves. There is a blatant disregard for other unique
characteristics of things (the environment) or people. The Bureaucratic
Mentality applies especially to a view of people as to their roles
17
limits and scopes—within our contrived organizations. Sociologists
Peter Berger and William Howton, also cited by Satin, disclose some of
bureaucracy's key elements: status-consciousness
,
depersonalization
,
predictability
,
efficiency
,
arbitrariness
,
and discipline
.
This mentality imprisons us because:
• (It) encourages us to lose sight of our humanity
in the interests of a 'higher' logic. (It) en-
courages us to think of other people as a means
—
or, worse, as 'sand in the gears'—rather than
as vulnerable, valuable, and unique;
• (It) causes us to fear and oppose all substantial
change
;
• (It) makes it seem more interesting to manipulate
the environment than to live in it. .
.
;
• (It makes us) redefine (the public interest) as
part of the private interests of bureaucracies...;
• (It) can't even deliver on some of (its) own
values . .
.
;
• (It) seems to require. . .people who aren't able to
have warm and open personal relationships, and
who are therefore apt to translate their frustra-
tions into personal ambition or into 'serving
the people. '26
Nationalism . Satin points out, as have others, that to identify
with and love our immediate surroundings (ethnic, community, religious,
etc. ) is a natural propensity breeding a loyalty to our immediate sur-
roundings. However, to espouse a loyalty to a nation, especially one
as diverse as ours, is to embrace an artificial allegiance to what
amounts to a man-made political ideology.
Whether it is a natural propensity, as in localism or regionalism
(i.e., allegiance to one's own community, locally or regionally), or
through artificial inculcation as in nationalism, blind allegiance to
any group, large (nation) or small (village/community) , to the
18
exclusion of all others is detrimental to the development and love/
caring for people as human beings regardless of origin or ethnic heri-
tage. I would regard all three, localism, regionalism, and national-
ism as Nationalism when it smacks of this sort of exclusivity.
However viewed, the essential point is that this prison wall
generates the following negative effects:
• (It) has made us insufferably chauvinistic. If
we are from big nation-states, we tend to feel
that the world revolves around us and that
other places
,
other ideas
,
other peoples
,
are
of lesser importance.
• (It) compensates for feelings of inferiority or
worthlessness in an extremely unproductive
(and often downright dangerous) way... Even our
self-esteem becomes dependent on what strangers
think of our nation...;
28
• (It) leads almost inevitably to war.
The big city dutlook . This perspective comes from living in a
big city (a population of half million or more) . In the city there are
inordinate features, such as a higher degree of air pollution, noise
pollution, isolation, lack of privacy, a sense of rootlessness, anon-
ymity, overcrowding, crime, and danger; there is greater stress, mental
illness, a higher death rate, a communications overload, higher costs,
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disconnection with the natural environment, and so on.
Living in a big city cannot but negatively influence one's Welt-
anschauung . The Big City Outlook on life, then, is one of distrust ,
insecurity, loneliness , disconnectedness with others and the world ,
cynicism
,
skepticism
,
fear . The extent of this influence depends, of
course, on the individual. Nonetheless, it influences a great number
of us to one degree or another, for as Satin points out, 54% of
19
•
• 30Americans live in urban areas of half million or more. Moreover,
citing Lewis Mumford, Satin writes, "The persistence of these over-
grown containers [everywhere] would indicate that they are concrete
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manifestations of the dominant forces in our civilization."
Patriarchy . To continue the metaphor, the outer wall surrounding the
Five-Sided Prison complex itself is Patriarchy. Patriarchy is the
nexus, the source, the protector, of the Five-Sided Prison structure.
It is the essential mentality from which the five other mentalities
derive their strength. The values implicit in the five sides are
founded in the Patriarchal value system, a system basic to the most
powerful and operative value systems in our contemporary culture.
Relative to cause and effect, to a historical and linear way of
thinking, it is an endless, maybe even fruitless, argument to propose
that Patriarchy gave rise to the Five-Sided Prison, to the five mental-
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ities. While I believe that this is so , i.e., that Patriarchy his-
torically gave birth to the other negative mentalities, that linearly
(cause and effect) it preceded them, I am not concerned here to support
this contention. I am concerned only to proffer that holistically in
terms of mindset, of mentality, of attitude, that the five mentalities
and their value systems are integral to Patriarchy its mindset and
value system.
As to definition. Slater suggests:
(Patriarchy is a) complex cultural system, ex-
erting controlling power over a society , from
the day-to-day operation of which women are
largely excluded (emphases mine)
20
Citing Adrienne Rich, Satin offers this:
The patriarchy is a system of power in which
men 'determine what part women shall or shall
not play
,
and in which the female is everywhere
subsumed under the male' (emphases mine ). 34
Moreover, "Patriarchal attitudes are the attitudes
,
values
,
and be-
liefs that are supportive of the patriarchy." 3 ^
Two fundamental values mark Patriarchy
—
power and products. Power
comes in many shades and varieties. But the power pertinent here is
one that seeks inordinate control over the world and others. By
"products" I mean a penultimate obsession for production in quantita-
tive terms and for possession of material objects as the final measure
of an individual's worth.
Patriarchy as power over the world . Trips to the moon, heart
transplants, artificial insemination, sperm banks, world-wide communica-
tions, technological medical miracles, genetic engineering, all add up
to a false sense of self-importance for man as well as a false sense
of security. The general prevailing attitude in our society is that
there is no problem that we cannot solve if we but focus our techno-
logical wizardry on it.
It is clear that technology has resulted in some positive effects,
particularly in medicine and communication. (When I was a boy there
was great fear of contracting polio. Because of research polio is no
longer a threat.) However, on a global scale, technology, translated
into technocracy and so into economics , poses an unprecedented threat
to the survival of the human species. Not just as concerning nuclear
power struggles alone but as concerns our insatiable need to dominate
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the natural environment, a domination that poisons our water supply,
pollutes our air, and makes our soil unfit for agriculture.
This sort of domination or control is ultimately negative. As
Slater observed:
Control ... dulls and deadens our experience. The
more we control our environment the less possible
it is to experience novelty, however avidly we
seek it and seek to coerce it. For novelty and
freshness cannot be coerced—cannot be commissioned
or scheduled, like a happening. They are dependent
for their very existence on our having no control
over them. To pursue them is to destroy them . 36
Patriarchal power over others . The annals of history are full of
tragedies wherever one person or group sought control over another per-
son or group. Nonetheless, the rise of technocracy has given greater
impetus to this pursuit (control over others) whether it be in a
friendship, marriage, or in international affairs. From a theological
perspective, Martin Buber tried to unravel the knots in human relation-
ships through many works but most notably through his I and Thou . Many
from the behavioral sciences have attempted the same, such as Eric Fromm
or Carl Rogers. Philosophers, such as Soren Kierkegaard, scientists
such as Bronowski, social activists such as Martin Luther King, and
hosts of others from every facet of human endeavor have all tried to
show us the error of our ways. Nonetheless, technocracy continues to
thrive and our need to exert control over others seems more paramount
than ever.
While the Civil Rights Movement, especially in the sixties, clearly
and profoundly delineated the inequality in American society, it is my
opinion that it has been and is the Women's Movement that uncovers even
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more basic values and attitudes which motivate us than the Black Move-
ment. It is the values and attitudes associated with patriarchy
,
the
ultimately oppressive system of values which covets subtle and not- so -
subtle control over women .
Obsession with products and production . Essentially, this obses-
sion is with quantification to the general exclusion of quality whether
the thing being valued is an object or a service. Countless people
have expressed their consternation with the poor quality of purchases.
There has indeed been a retreat from excellence. There seems to be no
more craftspersons who care about their work. Speed and quantity is of
prime concern to the producer of goods and/or services.
Education is also caught up in this obsession to the exclusion of
quality. What matters in Massachusetts, for instance, is the number of
graduates, the number of students in the class, the number of courses
assigned, and so on ad nauseam .
Obsession with possessions . No doubt but that material possessions
bring culture to our homes (stereos, video machines, etc.), leisure
time (dish washers and such)
,
and other things. But they have also de-
creased interaction among family members and minimized created enter-
tainment by family members.
Yet the greatest folly of them all is the attachment of social
value, i.e., status, to possessions. One's worth is measured by not
only the number of possessions but the economic value of them as well.
And where one's house is located is yet another measure. Our identity
is so closely tied with our possessions that we can scarcely acknowledge
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this obsession. It is embedded in tho 1.1 fo into which wo were born.
Wo know little elBo.
And products, whether in the workplace, concerned with quantity,
or in the home, concerned with thing-atature, add up to a power rooted
in the material world and a power that is ultimately deatructive. At
an intuitive level moat people know thia to be so. It is unfortunately
dismissed rather blandly and forgotten for the most part—continued
proclamations of modern prophets notwithstanding.
Such a modem prophet was Ernest Becker. The driving mechanism
behind Patriarchy and, thus, behind the Five-Sided Prison, according
to Becker, is our fear of death: "...of all things that move man, one
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of the principle ones is his terror of death." Further, "Man's fears
38
are fashioned out of the ways in which he perceives the world."
I maintain that he perceives that world—tho natural world and
others—as alien, as something to be conquered and, so, controlled.
Man cannot be creative as woman can (giving birth to new life) , so he
seeks to be creative by showing force—that he has tho power to cause
death, both omotional/psychologlcal and physical, that he has control
over life through his ability to "create" death. This paranoia went
so far as to load men to control the rites and processes of birth. In
our society most gynocologists are men. Paradoxically, control over
the world and others is a denial of death, of mortality, and yet it is
this control that inexorably brings death. "Wo must be Masters" that
is the clarion call of technocracy and patriarchy and it is most audible
in its partriarchal foundation.
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Scheme . Another way to express the essence of the Five-Sided Prison
(all of the foregoing) is through the following scheme (page 25 ) , which
I call "Patriarchy/Technocracy."
The symbolic significance of the scheme is as follows: the sym-
bol for male ( cf> is used since the roots of patriarchy are found in
so-called masculine values, attitudes, and behaviors. The angular ar-
row shows where Patriarchy/Technocracy will lead if not checked or sig-
nificantly altered. Patriarchy/Technocracy has its own entelechy, al-
beit a negative one. The symbol for female
( ^
) is torn from the
upper part to signify the imbalance or disjunction that exists in our
culture, i.e., The Feminine is allowed to exist but in a subsumed man-
ner so that, in effect, it is a subculture. The arrow of the cross
signifies where The Feminine will lead i£ it was reunited, in a balan-
ced way, with our culture.
I have said much of Patriarchy/Technocracy but little of the Fem-
inine (subculture) . More will be said of this aspect of the scheme in
Chapter III, as it has much to do with the Aesthetic Paradigm.
The scheme is not intended to suggest that culture is static.
There is continual flux and change. Culture and life itself are
assumed to be a process, not an end result. Diagrams are useful as
snapshots or constructs of the mind (left brain) to help our under-
standing. Ultimately, human experience and a more holistic understand-
ing (right brain) are existential.
This scheme is essential in order for me to get on with an examin-
ation of the meaning and significance of leadership, especially as
it
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relates to academic leadership. It seems to me that our concept of
leadership owes its character and shape to the culture from which it
springs and by which it is nourished—Patriarchy/Technocracy
.
On Academic Leadership—State of the Art
There is a crisis in higher education in America more profound
than enrollment decline, budgetary constraints, or the disenfranchise-
ment of liberal arts curriculum, namely a crisis of leadership. Essen-
tially, academic leaders—be they presidents, deans, or division
chairs—derive their mode and style of leadership from the culture
which nurtured them. They are, then, molded after Patriarchy/Technoc-
racy as evidenced by the ways in which they govern and manage their
respective institutions or academic areas of responsibility. By and
large, colleges and universities are reflections of their society:
they are microcosms of the macrocosm.
Leadership defined . Some of the views of leadership as espoused by
theorists are as follows:
...the qualities that the manager possesses or lacks
are not nearly so important as his understanding of
what kinds of behavior and which characteristics
are likely to attract or alienate the work group.
In a sense, half the manager- leader ' s task is to
seek persistently to raise the competence level of
his people . 40
Leadership occurs when one person induces others to
work toward some predetermined objective. 4 -^
(Leadership is) the initiation of acts that result
in a consistent pattern of group interaction direc-
ted toward the solution of mutual problems .
42
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(Leadership is) an influence process, the dynam-
ics of which are a function of the personal
characteristics of the leader and the followers
and of the nature of the specific situation
.
43
(Leadership is) the process of influencing
group activities toward the setting and achieve-
ment of goals . 44
Leadership is an activity that consists of in-
fluencing other people's behavior, individually
and as a group, toward the achievement of de-
sired objectives. 4 ^
Academic leaders have bought these general views of leadership
hook-line-and-sinker. One consultant group, for instance, is the
Higher Education Management Institute (HEMI)
,
which has made handsome
profits adapting managing models derived from business and industry to
education.
^
Nonetheless, in Massachusetts, if not in the nation, in public ed-
ucation, if not in private education, the issues are not seen as leader-
ship issues but rather as ones of economic survival. Essentially, lead-
ership is feared on the local scene only insofar as it has the authority
to determine lay-offs, should they be mandated by budgetary contraints
(which they have in recent years in Massachusetts). Leadership's ideas
for curriculum or creative teaching modes and methodologies are not
taken seriously as a result. Administrators, especially division
chairpersons (middle management)
,
must be careful NOT to introduce such
ideas directly, for that surely means their death. Rather, they must
indirectly manipulate faculty to foster ideas as such among their own
ranks
.
And so the monster has turned on itself. Academic leadership in
its zeal to embrace a leadership concept born of Patriarchy/Technocracy
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has created an environment in which the leadership itself must act in
covert and manipulative ways in order to achieve worthy goals. Fur-
ther, often out of frustration, the administrator flexes his authorita-
tive muscle and issues unpopular dicta. In education, then, at the
microcosmic level, Patriarchy/Technocracy is eating itself up, in the
process of self-destruction, just as the larger society, the macrocosm,
is marching to a potentially devastating catastrophy with the beat of
the nuclear arms drum.
The state of the art of academic leadership? Impotent. Insecure.
Skillful political machinations aside, academic leaders in Massachu-
setts often feel helpless waiting for the Legislature and the Governor
to pass a budget (such as in 1981-82 fiscal year). In 1981-82, former-
ly competing state colleges were lumped together, such as NSCC and
Salem State, with one amount designated to cover them both. The lead-
ers at these institutions were not sure how their shares would be de-
termined. Until the bottom line came out, as a division chairperson,
I was on alert for the first part of the 1981 summer that I may be
called in to participate in deciding which faculty would be laid off.
Fortunately that did not occur at NSCC although layoffs did occur at
other state institutions. The academic leaders appear impotent.
If leadership means the challenging and questioning of the funda-
mental paradigm of our culture, then that leadership falls short.
E. F. Schumacher notes:
If so much reliance is today being placed in the
power of education to enable ordinary people to
cope with the problems thrown up by scientific
and technological progress, then there must be
something more to education. .. Science and
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engineering produce 'know-how;' but 'know-how'
is nothing by itself; it is a means without an
end, a mere potentiality, an unfinished sen-
tence. 'Know-how' is no more a culture than a
piano is music. Can education help us to fin-
ish the sentence, to turn the potentiality into
a reality to the benefit of man?48
Further, even those who claim to have an eye to the future do not
see the leadership dilemma. One educator/futurist has written:
The world seems to be moving in totally unexpec-
ted directions. There are many people living to-
day who remember the first auto, the first air-
plane, the first radio, and who can point to in-
ventions, developments, and changes which had not
been predicted even a year before they occurred.
Yet, those who will be managers in the 1980 's
have to learn how to handle unimaginable complex-
ities and unpredictable scientific breakthroughs.
The future of enterprise depends on how well they
fulfill this task. 48
This is Scientific Single Vision, lacking a holistic perspective.
While particulars might not be predictable, the direction of the
world, the landscape, might be and is not surprising to any student of
human nature or to anyone who understands the fundamental paradigm
—
Patriarchy/Technocracy
.
Henry Wriston, President Emeritus of Brown University, has said,
"College should not be a training school but a place to learn how to
learn. If this is what colleges should do, then its leaders have
failed.
Academic leaders also appear insecure. Accountability, they know,
is the name of the game. For instance, any leverage one Massachusetts
community college has gained with the State Legislature has been based
on not only political acumen but also on numbers—class sizes, faculty
productivity results, program enrollments, and job placements. It has
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been and is a game of mathematics and numbers manipulation. This sort
of accountability necessarily breeds insecurity. In concert with the
inherent values and attitudes of leaders born of Patriarchy/Technocracy
is their concept of security, namely that it is defined economically.
The guantitative character of their work is also applied to security
and, thus, another example emerges as to the self-destructive nature of
Patriarchy/Technocracy
.
Administrators, especially in Massachusetts, feel this brand of
insecurity for another reason. Naturally, faculty have generally pro-
posed, more or less vehemently, that higher education is top heavy,
i.e., too many administrators. And when faculty positions are threat-
ened the proposition becomes even more vehement. From some sources it
seems that state legislators and, thus, the Massachusetts Board of
Regents, have seriously listened to this faculty accusation. In gen-
eral, the presidents are safe but not so-called middle managers. (One
exception to this in 1981 was the presidency of the University of Mass-
achusetts—the Senate, in particular, had opponents to the need for
that office. Cf., The Boston Globe , August 5, 1981, Editorial.)
The consensus of most academic leaders in Massachusetts in 1981
was that it was not as bad as it would eventually get. The 1981-82
college budgets looked excellent compared with the budget and economic
forecasts for the ensuing five years. The proverbial belt would only
get tighter. Aggravating this insecurity and the conditions generating
it were the extensive cuts and layoffs by the Boston School Committee
purportedly necessitated, or so the Mayor maintained, by the infamous
Proposition 2h. Teachers with a high performance record who had taught
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in the Boston school system for over a decade received their pink
slips. It was felt in public higher education that it is only a mat-
ter of time until they get to us.
All this is an inevitability, given the operative paradigm. Un-
fortunately, committed, dedicated, and excellent teachers are being
hurt—their livelihood threatened, their sense of values (such as com-
mitment and dedication) are being challenged.
The two basic values or goals of patriarchy, power and products,
are fully operative. Such power is impersonal, uncaring. Such a no-
tion of product is merely one of number. Further, the five sides of
the prison are in full force. Even at more humanistic colleges where
there is more visible demonstration of humanistic values than can be
generally noted in business and industry, one can readily identify the
characteristics of the five sides; one can see Egocentricity at work,
and Nationalism (or at least its basic principle) , and Big City Out-
look, and Scientific Single Vision, and, in particular, the Bureau-
cratic Mentality.
Patriarchy/technocracy and leadership . The fundamental characteristics
of Patriarchy/Technocracy are clearly manifest in higher education in
general and in public higher education in particular.
The driving force of Patriarchy/Technocracy . The terror of death
as the motivating force, buried deeply in the subconscious , results in
essentially two classes of people, i.e., Thing-Oriented people and
Life-Rejecting people.
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If we're thing—oriented
,
we tend to see every-
thing as a commodity—not only things but all
people, not least of all our selves...
Those of us who are primarily life-rejecting
tend to be fascinated by the not-alive—not
only, or even necessarily, by corpses and de-
cay, but by the many mechanical artifacts that
abound in megalopolis
.
Leadership tends to manifest the qualities of these two classes
rather than of the third class, i.e., Life-Oriented
,
which is bom of
the Feminine part of the scheme (Figure 4)
.
Those of us who feel primarily life-oriented
tend to feel at one with life. 52
The essential goals of leadership . The power is political and de-
structive; the products are quantitative. Though disavowed by academic
leaders, these are implicit in Patriarchy/Technocracy and, therefore,
implicit in leadership modeled after this paradigm.
The basic values are quantity and control . Since these values are
the prime movers of the State then they are also the prime movers of
academic leaders if for no other reason than for survival.
The essence is materialism and fragmentation . The leadership re-
sponds with immediacy, at least at the community college, to the materi-
al needs of its constituency. This is apparent in the reduction of
programs and course offerings in the liberal arts and the proliferation
of career programs, i.e., those designed specifically to prepare stu-
dents for employment. That the leadership advocates fragmentation, its
rhetoric notwithstanding, is probably most apparent in the character of
curriculum, the parochialism of colleges' academic departments and
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divisions, and the adversary roles adopted by faculty and administra-
evidenced by and advanced through collective bargaining.
The chief character of academic leadership is imbalance . Left
brain functions are valued far more highly than right brain functions
by academic leadership, again as evidenced in curriculum as well as in
the operative characteristics of the leaders. For the last decade it
has been an uphill battle to maintain courses, let alone programs, in
the creative arts. Money allocations within college or university also
demonstrate that leadership sees the technical and skill-oriented sub-
jects as of primary importance and the creative, intuitive, holistic
subjects as fundamentally unimportant, as frills at best, for the stu-
dents' experience.
Education, organization and Patriarchy/Technocracy . A major source
of our problem is the social institutions as they evolved out of indus-
trialization. Their very structures represent personal mental traps;
institutions such as religion, business, politics, and even the family.
(One of the positive signs is the breaking down of these institutions.
While painful for most of us, this breaking down may usher in a period
of rebuilding, re-structuring, along more humanistic lines, as hoped
for by the likes of E. F. Schumacher, Kirkpatrick Sale, or Marilyn
Ferguson.
)
With respect to structure, education as a social institution is
no different than any other. Its structure promotes Patriarchy/Tech-
nocracy. The hierarchical mode of organizing people invites bureaucracy
and, so, invites the sort of attitudes attending the Bureaucratic
Mentality. Besides being defined by boxes on the organizational chart,
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The structure encourages and fosters covert manipulations
,
the develop-
ment and exercise of personal informal power—inf luence when proper chan-
nels fail, intense competition between peers (and, so dishonesty)
,
etc.
Organizing a group activity, whether it is a ballgame or the pro-
duction of some product or service that requires more than one person,
is not inherently defective. It is a question of flexibility and bal-
ance. It is a question of paradigm, i.e., designing a human organiza-
tion according to a machine or according to a living organism (ecology)
.
There are essentially two types of paradigms: the machine model and the
ecological model .
Clearly, Patriarchy/Technocracy operates on the basis of the ma-
chine model. Though an extreme example, note the following organiza-
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tion chart:
EDUCATION PROGRAMS
OF THE OFFICE OF
EDUCATION
DEFARTR^NT OF HEALTH, EDUCATION
AND WELFARE
Fig. 5. Office of Education.
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Technocrat's words also emphasize the acceptance of the machine
model
:
...the organizing function seeks:
1* ^° establish efficient and logical patterns
of interrelationships among members of the
organization.
2. To secure advantages of specialization where-
bY the optimum utilization of talents can be
realized.
3 . To coordinate activities of the component
parts in order to facilitate the realization
of the goals of the organization (emphases
mine)
Such structuring according to the machine model tends to have
significant negative effects on the individual. S/he is essentially
made to feel insignificant except as s/he might fill one of the organi-
zation boxes; a loss of personal integrity and uniqueness frequently
occurs; a sense of worthlessness develops in time except as defined by
organizational function; and so on. To survive, never mind thrive,
s/he must adjust to the ways of the organization, its patterns, poli-
cies and politics.
There is little room for creativity, for moving about in the struc-
ture to try new things. The spirit becomes atrophied. This has hap-
pened to leaders—the very structure allures them, causes them to as-
pire to higher boxes on the chart regardless of talent or true desire;
and if they do survive they become technocratic monsters doing the
things to others which were/are done to them. The structure fosters a
life-denying class of people. And, more often than not, leaders do not
recognize their own atrophy.
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There is a crisis of academic leadership whether it has been
brought about by commission or ommission or whether it is a result of
leadership models or organizational structure. I maintain that it is
understandable
,
sometimes tolerable, that the state of the art of aca-
demic leadership is as it is since leaders are enmeshed and socialized
by a society characterized as a Patriarchy/Technocracy. The crisis of
leadership is a result, then, of a seriously flawed paradigm.
The rhetoric of educators and educational institutions purports to
offer learning, enlightenment, understanding, and knowledge not just
for employment but for the enhancement of the quality of life. With
regard to such rhetoric education has failed. In the past such failure
could be excused but no longer since we are living in an unprecedented
time in the history of humanity when such failure might contribute to
the annihilation of our species.
Historically, education in the United States has been a spring-
board for civilization, a seedbed for our national leaders, for inter-
national leaders in some instances, and a vanguard of scientific explor-
ation—all in all, education has been viewed as a source of hope for
the future.
Never before has it been more crucial that education at least at-
tempt to live up to this expectation. And it is education's leaders
who will determine whether or not we do make this attempt. This means,
then, the revealing of the essential flaws of the existing paradigm
Patriarchy/Technocracy. Further, academic leaders will best do this
not by additional rhetoric but by the manner in which they execute their
responsibilities and shape their organizations.
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The basic underlying problem is one of paradigm; the basic solu-
tion is a wholly new paradigm which, as a Level Three concept, will
profoundly impact on every facet of life. Developing a critical analy-
sis is not difficult. Creating an alternative to the identified prob-
lem^) is difficult.
In the following pages I develop such an alternative, i.e., a
wholly new paradigm upon which academic leaders might shape their work
and, so, come closer to living up to the hope that the citizenry has in
education to become part of the solution to our monumental problems and
not a mirror image of them.
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CHAPTER II
ANATOMY OF THE AESTHETIC PARADIGM: CREATIVITY
In this and the following chapter I describe the salient features
of the Aesthetic Paradigm. First I emphasize the primary qualities
found in the creative act and in Chapter III I explicate the most cru-
cial characteristic, namely androgyny. It is crucial because it is in
sharp contrast to the character of Patriarchy/Technocracy and is the
element that earns the Aesthetic Paradigm the ascription of "revolution-
Creativity as Encounter and Engagement
"Creativity," paraphrasing Rollo May's definition, is an intensely
conscious encounter by a human being with his/her world and from that
encounter the bringing into being of something new .~*~ The qualities of
the creative act which have bearing on the Aesthetic Paradigm, i.e.,
give it meaning, are implied in this definition of creativity. These
qualities to which I draw attention are: encounter and engagement,
imagination and revelation.
Encounter. That creativity begins with intense passion is noted by most
students of the subject as well as by those who are creative. For in-
2
stance, Max Dessoir likens the creative act to a sexual encounter.
This entails commitment as noted by Benedetto Croce:
The fact of the production of physical beauty
implies... a vigilant will, which persists in
not allowing certain visions, intuitions or
representations to be lost. Such a will must
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be able to act with the utmost rapidity and as
it were instinctively, and may also need long
and laborious deliberations. 3
Further, Rollo May views the artist as in battle-dress when creating.
He noted:
Down through the ages, authentically creative
figures have consistently found themselves
in... a struggle. Degas once wrote, 'A painter
paints a picture with the same feeling as that
with which a criminal commits a crime.'
4
May goes on to elucidate that creating is like a battle with the gods.
The purpose of the battle is suggested by the sculptor, Robert Engman:
"I think the whole purpose of creation is to unshackle oneself, to be
free.
"
5
Another but compatible way to view this "battle" is as a "Dance of
Opposites," to borrow William Irwin Thompson's phrase, in which the
culmination is a union of the two dancers. Or perhaps a synthesis of
a thesis and antithesis, to borrow an image from Hegel. Freedom is
found in resolution, in completion. Victory is in synthesis not oblit-
eration.
Engagement. But encounter alone is not sufficient to generate creativ-
ity. There must also be engagement in the Kierkegaardian tradition of
existential involvement as participant in the dance or battle and not
merely as an observor. May puts it this way:
"Absorption
,
being caught
up in, wholly involved , and so on, are used commonly to describe the
state of the artist or scientist when creating or even the child at
play."
6
For some there is something compelling in the encounter it-
self or in one's self to cause intense engagement. For others there
is
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not. Or so it seems. Even so, there seems to be a matter of volition
as was suggested by Croce. I may choose to engage. Or flee.
But with what is this engagement? Essentially, May suggests that
it is an engagement with the "world," i.e., not merely with external,
physical realities but with the artist's own paradigm of his/her
world. As May said:
World is the pattern of meaningful relations in
which a person exists and in the design of which
he or she participates. It has objective reality,
to be sure, but it is not simply that. World is
interrelated with the person at every moment. A
continual dialectical process goes on between
world and self and self and world; one implies the
other, and neither can be understood if we omit
the other. The pole of world is an inseparable
part of the creativity of an individual. What
occurs is always a process , a doing—specifically
a process interrelating the person and his or her
world.
^
Straight away this suggests that so-called intellectual objectivi
ty is an illusion, not just for the artist but also for the scientist
as well as any other observer of the world. May commented:
Most psychological and other modern schools of
thought still assume this split [i.e., the dichot-
omy between subject and object] without being
aware of it. We have tended to set reason over
against emotions, and have assumed, as an outgrowth
of this dichotomy, that we could observe something
most accurately if our emotions were not involved—
that is to say we would be least biased if we had
no emotional stake at all in the matter at hand.
I think this is an egregious error. There are now
data in Rorschach responses, for example, that in-
dicate that people can more accurately observe pre-
cisely when they are emotionally involved that is,
reason works better when emotions are present; the
person sees sharper and more accurately when his
emotions are engaged— It may well be that reason
works best in the state of ecstasy.
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Indeed, many scholars, educators, and others lay claim to objectiv-
ity and, thus, are vulnerable to severe criticism since such claims
often hide necessary and important truths while offering untruths as
objective facts. For instance, Mary Daly, discussing Indian suttee
,
cited scholars such as Joseph Campbell, Vern Bullough, and Abbe Dubois
and noted that, "by the dogma of female worthlessness and the device of
'blaming the victim' the priests of 'objective scholarship' continue to
justify a context in which suttee can be seen as reasonable and virtu-
9
ous." Clearly, there are dangers in not acknowledging that the dichot-
omy of subject and object is a mental fabrication which often "let's us
off the hook," i.e., free of culpability.
The operative paradigm. Patriarchy/Technocracy , relishes the Car-
tesian aspect of its beliefs just because it does let its adherents off
the hook. It is a way out for the academic leader as well. That is to
say, an appeal to regulation or policy frequently is marshalled by the
administrator in order to avoid all sorts of things , not least of which
is the risk of a venture into hitherto unknown territory.
Michael Polanyi affirms Daly's position, opposing the Cartesian
dichotomy. In fact, Polanyi begins his book. Personal Knowledge , by
asserting that he rejects the ideal of so-called scientific detachment.
He wrote:
In the exact sciences, this false idea is perhaps
harmless. . .But it exercises a destructive influence
in biology, psychology and sociology, and falsifies^
our whole outlook far beyond the domain of science.
The world we seek to know alludes us if we fail to perceive that
we are integral elements of that world ourselves. Yet there
persists a
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strange sort of dialectic or dance within this relationship. We can
achieve—or receive?—consciousness of an experience, engagement, en-
counter with world. How this all happens is yet conjecture. Dessoir
remarks
:
The creative artist feels like a person who faces
a moral decision, an indecisive vacillation, which
can rise to physical pain. Confusion and disorder
distinguish the intellectual state in artistic cre-
ation from that in instinctive action... The torment
of this mood is intensified by the anxiety as to
whether something useful will ever emerge from the
confusion. . .He finds comfort in a feeling of anxious
confidence which seldom deceives him. Already he
hears faint voices but still cannot fathom the
meaning of their words.
H
Some
,
like Rollo May, would liken those "faint voices" to murmurings
of the unconscious, i.e., the subconscious
,
the preconscious
,
or other
dimensions below awareness. He wrote of this breakthrough from the
unconscious to awareness (the hearing of the voices) as follows:
What occurs in this breakthrough is not simply
growth; it is much more dynamic. It is not a
mere expansion of awareness; it is rather a
kind of battle.
A dynamic struggle goes on within a person between
what he or she consciously thinks on the one hand
and, on the other, some insight, some perspective
that is struggling to be born. The insight is
then born with anxiety, guilt, and the joy and
gratification that is inseparable from the actual-
izing of a new idea or vision. 13
But, there is yet another reason for the emotions/feelings found
in creating, and that is the awareness that for something new to be
bom, something is destroyed. May asserts:
The guilt that is present when this breakthrough
occurs has its source in the fact that the in-
sight must destroy something. [Referring to one
of his own experiences, he noted that] My insight
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destroyed my other hypothesis and would destroy
what a number of my professors believed.
. .Whenever
there is a breakthrough of a significant idea in
science or a significant new form in art, the new
idea will destroy what a lot of people believe is
essential to the survival of their intellectual
and spiritual world. This is the source of guilt
in genuine creative work. As Picasso remarked,
'Every act of creation is first of all an act of
destruction. '14
Is it no small wonder, then, why there is such resistance to change
in education, a purported citadel for learning and growth? For example,
to manage differently or to design different curriculum or to teach in
unusual modes or to suggest radical changes in organization or policy
means the demise of someone's idea of what is necessary for the survival
of his/her intellectual or spiritual reality, of the paradigm s/he be-
lieves in.
Moreover:
Creativity is yearning for immortality. We human
beings know that we must die. We have, strangely
enough, a word for death. We know that each of
us must develop the courage to confront death.
Yet we also must rebel and struggle against it.
Creativity comes from this struggle—out of the
rebellion the creative act is bom (emphases
mine) . 15
Art is, for the philosopher Wittgenstein, as Richard Wollheim notes,
16
"a form of life." The creative act is a defiance or denial of death,
of mortality.
Three classes of people. As noted earlier, Mark Satin sees three
classes of people:
LIFE-REJECTING CLASS. (That is to say people who
tend to be fascinated by the not-alive—not only,
or even necessarily, by corpses and decay, but by
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the many mechanical artifacts that abound in mega-
lopolis. There is, for example, the salesperson
who will always add up even two or three small
items on the calculating machine, or the person
who will always take the car to the corner
store.
.. (Their) feelings aren't so much re-
pressed as withered. Often they'll take the form
of cruel passions, such as the passion to win
[at other people's expense] or the passion to
destroy.
THING-ORIENTED CLASS. (That is to say people
who) tend to see everything as a commodity
—
not only all things but all people, not least
of all (them) selves. 18
Satin wrote that if this is our orientation:
We tend to feel, 'I am what I have;' and we
collect injustices done to us... as if these
injustices were valuable possessions.
We dream of romance and power. If we're men
we lavish a great deal of affection on our cars
and other shiny devices; if we're women we
lavish our affections more on our appearance.
But we feel more comfortable touching objects
than we do touching each other...
LIFE-ORIENTED CLASS. Of those of us in this class. Satin
observed:
(We) tend to feel at one with life. We don't
have a possessive attitude toward people or
things; we enjoy people and things more because
we're free from a need to cling to them. We
want to be^ more rather than have more...^
At first blush it would seem that May's notion of the artist as
one who denies death (and, thus, affirms life through creativity) is
compatible with Satin's analysis or classification of some people as
LIFE-ORIENTED. But I am inclined to see a disparity. Artists that I
have known and know about are, more often than not, profoundly trapped
in the Five-Sided Prison, especially that aspect called "Egocentricity
.
"
This refers to, in Satin's words, "selfishness and false pride, and to
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the notion that the world exists for our own, personal benefit ." 21
Ironically, then, many exceptionally talented and productive artists
are more frequently of the THING-ORIENTED CLASS.
^ ^- s ironic, though not paradoxical, that artists, who by virtue
of their work probe the depths of existence and, indeed, challenge their
immortality, often "come up empty," that is to say they still affirm
they are what they have and still "dream of romance and power."
May's concept of creativity offers an image of the artist as a sort of
human ideal, a myth of its own, albeit shaped by a respected psycholo-
gist, that needs demythologizing.
I say it is ironic because to create is a significant step toward
being LIFE-ORIENTED but of itself as an act it is not the same at all.
And, further, in missing the final step, so to speak, the artist for
all his/her passion in denying death ends up affirming it.
On passion another astute observer of creativity has noted:
Under the spell of inspiration the artist is often
not aware of time. He is completely lost in the
work . This total commitment has sometimes been
described as 'passion' or 'fury. '...It does not
mean that he is involved in wild and reckless be-
havior, but that he is heatedly and totally con-
cerned with his work—so much so that, as Malevich
said, '...the contours of the objective world fade
more and more' (emphases mine )
,
22
As indicated here, the artist who is THING-ORIENTED may not be so much
obsessed with artifacts, i.e., possessions per se, but with his work
as a thing, as an elite power or instrument of power. The heated pas-
sion with this is ironic, because what matters is what that creative
passion represents, namely LIFE; but in his/her blind fury and, fre-
quently, egocentricity , s/he misses the whole sublime point of the
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creative act in the first place. The creative act itself being a life-
affirming process and, thus, death—denying
,
should lead to a general
posture or attitude about life-as-a-whole as LIFE-ORIENTED. This does
not seem to be so. The "secret" is engaged with passion in the creative
process but is relinquished when the work is complete. Such is the
power of the mental prison, especially egocentricity
.
Creativity, Imagination and Revelation
Imagination . Descartes thought of imagination as the handmaiden to
23
reason. Along with memory and understanding. Bacon saw imagination
24
as constituting one-third of the mind. Medieval thought considered
it as a little boat that plied between the celestial and earthly
25
spheres. Imagination spurs on creativity, not data, according to
26
Gilson. The futurist, William Irwin Thompson, sees imagination as
the cornerstone of the creative mind of both the scientist and ar-
,
27
tist
.
Imagination, however conceived, is a critical component of the
creative act... it makes possible the bringing into being of something
new. Since imagination figures as an important element of the Aesthet
ic paradigm, then certain key features require attention.
Originality . One key feature of imagination is novelty or new-
ness; i.e., originality. The characteristic of originality might ap-
pear in the form—i.e., in the physical result of the creative act;
or in the content—i.e., in the idea contained in the form. It might
appear in both.
Originality in form might appear in the use of new materials , in
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a new waY to use traditional materials, or in a new combination of ma-
terials. The history of painting, architecture, sculpture, and music
provides numerous examples, especially of uses of new materials as well
as of new combinations. Literature provides an infinite number of exam-
ples of new ways to use traditional materials (in this case, language),
particularly in poetry. In this regard, new ways of using or manipula-
ting traditional materials are sometimes actual compensations for some
sort of handicap. Polanyi cites such a case:
With advancing age Renoir became crippled with
arthritis. He lost the use of his feet and
hands; his fingers were immobilized in perpetu-
al cramped rigidity. Yet Renoir went on paint-
ing for another twenty years until his death,
with a brush fixed to his forearm. . .The skill
and the vision which he had developed and mas-
tered by the use of his fingers, was no longer
in his fingers. It had become a knowledge and
purpose of a highly abstract, totally unspeci-
fiable kind: a purpose which could evoke from
his mutilated body a set of implementations
that were equipotential to his previous per-
2 Rformance
.
Being able to come up with originality in any of these respects
requires imagination—an ability to perceive/conceive interconnections/
connections where they have hitherto gone unnoticed.
The same might be said of content, of idea. For example, I have
an extensive education and interest in theology and, so, I am quite
familiar with the use of the so-called savior figure in the arts. Yet
its application as a model for Mac in One Flew Over the Cuckoo's Nest
X viewed as original. This motif also appears in Richard Wright s The
Man Who Lived Underground. Indeed, the model of the savior figure is
not new but its application might result in the creation of new content,
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a new idea. In content, as in form, imagination offers interconnections/
connections that are new, novel, original.
Conditions. Another key feature for understanding imagination is
the external and internal conditions which fertilize, inspire, or stim-
ulate the imagination to creativity.
The external conditions are both cultural and local social struc-
tures in which creativity occurs. Little need be said here concerning
the power of culture—at—large except to note the extraordinary influ-
ence of cultural mores
,
customs
,
and ways of thinking on the individual
psyche as particularly viewed in the Five-Sided Prison. This mental
prison sets profound limits on the human mind and, so, establishes a
condition in which the mind must exercise its imagination. It repre-
sents a kind of negative stimulation for imagination and creating, such
as the incredible work of the theologian, Dietrich Bonhoeffer—which
29
was done while literally a prisoner. However negative the boundaries
are seen as defined by a specific society, they do form a basis on which
to create—a platform, so to speak, from which to move. Culture pro-
vides a necessary order which, paradoxically, must be and is transcended
in the act of creation. It is the culture, or parts of it, that repre-
sents death and which is destroyed in order for something "new" to be
born.
There are internal conditions for creativity also. Debates will
rage for some time concerning the internal workings of the human mind.
Even so
,
this much is clear—however the conditions or states of mind
are described, they most profoundly influence creativity since creativ-
ity emanates from the complex matrix and dynamic workings of the mind
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and all that mind implies—both known and unknown. In spite of the
extensive research concerning the human brain, some of which will be
mentioned in the next chapter, more is unknown than known about its
^-n^r ica^e workings. The speculation, however educated and interesting,
is hardly conclusive.
It can be said, nonetheless, that an open mind is required for
the imagination to leap into action. This entails an attitude that cul-
tural or traditional/conventional ways of seeing are not sacrosanct;
i.e., the imagination offers a new way to see ideas, people, and
things—it transcends to some degree the cultural boundaries— the
Five-Sided Prison. An internal condition that lends primacy to the
values of adventure, risk, exploration, commitment with a passion is
one that generates an encounter of intense engagement.
Given the foregoing it is no small wonder that many notable ar-
tists have suffered, either mentally or physically and often both.
History abounds with examples—Michaelangelo, Renoir, et al. Beyond
the realm of art, other creative people in other human endeavors have
suffered as well—Kierkegaard, Isodora, Socrates, Emily Dickenson, Karl
Marx, Sigmund Freud, Jesus Christ, ad infinitum . Indeed, there seems
to be a price to pay for creativity.
Not that suffering per se is sought—rather, it frequently, if
not always, appears to be a byproduct of the creative soul. In spite
of a consciousness or even subliminal awareness of the possibility of
emotional and physical pain, the imagination will not be curtailed,
the risk will be taken, and the compensating rewards immeasurable by
the observer and, sometimes, by the artist hira/herself. The creative
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person simply has to create because the internal conditions are set,
are unavoidable—perhaps brought about by genetic inheritance or per-
haps by life-circumstances, the artist's sitz im leben .
The state of affairs, however, is not even this simple; i.e., ex-
ternal and internal conditions. The distinction of internal and ex-
ternal conditions is useful for understanding creativity but in the
final analysis there exists a dynamic and rich interplay between these
conditions as the complex mix from which creativity emerges. Just this
side of madness in approaching the creative act, the artist deals with
the terror s/he confronts.
I shall overcome my terror and shall be reassured
by the thought that I have the seven notes of the
scale and its chromatic intervals at my disposal,
that strong and weak accents are within my reach,
and that in all these I possess solid and concrete
elements which offer me a field of experience just
as vast as the upsetting and dizzy infinitude that
had just frightened me. 3°
Through imagination, terror takes flight; death is transcended; some-
31
thing new is brought into being.
The internal and external conditions presently existing certainly
do not favor the exercise of imagination. In higher education, extern-
al constraints, such as budgetary and political ones, greatly hamper
imaginative education. The way we organize our institutions, schedule
our classes, evaluate teachers, and generally interact—all work against
the use of imagination. Unless, of course, it is within the tight
framework tacitly approved by Patriarchy/Technocracy . But when the
imagination gets too close to the paradigmatic issue, then the valves
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are shut down, the plug is pulled. In light of this reaction the next
characteristic of the Aesthetic Paradigm is significant.
Revelation . When creativity occurs, as I've tried to describe it,
some of the bars of the Five-Sided Prison are broken and something "new"
is discovered by the artist. Many thinkers refer to this phenomenon in
making art as "revelation."
...the progress of artistic creation is, to the
painter himself, a progressive revelation of the
new being he is producing (emphases mine) . 32
For painting we must be endowed with both imagin-
ation and skill in the hand, to discover unseen
things concealed beneath the obscurity of natural
objects and to arrest them with the hand, present-
ing to the sight that which did not before APPEAR
TO EXIST (emphases mine). 33
Michaelangelo sometimes conceived of art as the
removal of the external masses that concealed an
internal beautiful form (emphases mine). 34
However described, the essential notion of the artist as a prophet
is an old and abiding one. It had currency as far back as the early
Greeks.
36
In the twentieth century, R. G. Collingwood saw the poet as
a prophet.
36
In this vein, H. D. Lewis offered his view that the artist
is, "in the first instance, a seer, and his essential function, in his
revelation to others, is to make them see something to which they are
37 . .
normally blind." Another critic wrote:
The artist's 'sense of his age' gives his art
revelatory power. In other words, art makes
visible those images of society and self which
we prefer to keep hidden. 38
H. R. Rookmaaker has cast the contemporary version of the
notion
thus ly
:
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...the artist expresses his time, interprets it,
and is a prophet in that he, with his artist's
soul, senses sooner than others what is essential
and can therefore indicate what direction the
future will take . 39
In this statement is not only the idea that the artist interprets his
time (even the Greek tragedy. The Oresteia of Aeschylus
, does just
that, dealing with the then current concept of justice)
,
but also that
inherent in the artist's interpretation are certain predictive charac-
teristics. In probing beneath the surface of the realities seen by
even the least astute of our species, the artist wittingly and often
unwittingly latches onto the substrata of appearances, the undercur-
rents which portend things to come. It is just here that the seeds of
change in a culture, a peoples, take root.
Such revelation in the arts is not the usually conscious function
or goal of the artist. It is, rather, usually a simple but profound
byproduct of the creative act. It is frequently noted by anthropolo-
gists, sociologists, and other students of our collective drama that if
you want to better understand a culture then listen to its music or
study any of its works of art. With the benefit of retrospect, it can
be said that each age’s arts encompass telltales of things yet to be.
For instance, taken as a whole, the world of the arts at the turn of
the twentieth century for the first time in Western Civilization was
big enough to allow for the emergence and simultaneous existence of
diverse styles and schools of art—a sort of pluralism that echoed the
emerging pluralism of human civilization itself. If you look at the
painting styles/schools of cubism and various offshoots, including
works by such artists as Picasso, Braque, Kandinsky, Stella, Leger, and
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Mondrian, the dominance of geometric shapes is noteworthy insofar as
these works represent our obsession with machines. Perhaps unwittingly
these artists revealed our inability to cope with Patriarchy/Technocracy
.
Not that such works contain a specific content that warns us of
certain and specific consequences, though this may be so in some cases.
Rather, it is often the form that reveals, that lays bare the soul of
humanity as in the example cited above. It is the shapes (geometric),
the colors (brilliant)
,
and the compositions (tight) which constitute
the telltales—not the so-called subject matter.
There are those who warn of our condition in content, sometimes
through protest, such as Picasso's famous Guernica (1937); or through
scenario-writing found in science fiction, such as Callenbach's
Ecotopia—which shows us hope for what we could become. The former re-
veals the injustice and horror beneath the often nationalistic ideolo-
gies proffered in justification for the atrocities perpetrated by
patriarchs/technocrats. The latter reveals imaginative alternatives to
the often unfavorable ones propagated by leaders in government, busi-
ness, and industry. In different ways, each of these works shows that
"...as prophet the artist unmasks the false sanctity that pervades every
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culture. He announces judgment upon the cheap and pretentious."
In either case, art can reveal the nature and extent of the cul-
tural bonds which inhibit us, whether they are tied by an oppressive or
so-called open society. Art can make visible the otherwise unseen.
The bonds of culture are often invisible, and its
walls are glass. We may think we are free. We
cannot leave the trap until we know we are in it.
None but ourselves, as Edward Carpenter observed
long ago, are the 'wardens and jailors.' Over
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and over, mystical literature depicts the human
plight as needless imprisonment; it is as if
the key were always within reach through the
bars, but we never think to look for it . 41
Sometimes art reveals the bars. Sometimes the key.
Not all of what we take to be art has this revelatory aspect
—
particularly if our own commercial entertainment industry's productions
are occasionally considered art. But even here, as in the decorative
arts, if the artifacts offer a sense of the beautiful, either in con-
tent or form, then they are also revelatory, i.e., showing beauty where
perhaps it was not noticed before. The point is that art might cause
us to see something "new" or to see something in a "new" way.
It is precisely this characteristic of revelation that lends the
futuristic aspect to the Aesthetic Paradigm. For management, of course,
there has traditionally been an aspect of forecasting; but it is one
that is in the mode of linear thinking. (For example, the methodologies
of extrapolation, the cross-impact matrix, the delphi poll, etc.). In
this revelatory notion there seems to be a way of thinking that is not
given to the linear, namely a quality that is holistic and intuitive,
among other things.
Not only form and content have revelatory aspects—the creative
act itself is a variation of revelation insofar as it shows how struc-
tural barriers, both mental and physical, can be transcended. The
academic leader can take a cue from this. That is to say that the way
of a leader—his/her manner of interacting with others, manipulating
institutional structure and procedure—can itself be revelatory. It
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can reveal the inherent flaws of the operative paradigm and even show
a glimpse of a new one—the Aesthetic Paradigm.
Values and Attitudes of Creativity
The creative process exhibits certain values and attitudes, some of
which are antithetical to those manifest in Patriarchy/Technocracy
. It
is these salient values and attitudes in conjunction with the quality of
androgyny that makes the Aesthetic Paradigm wholly new. Moreover, as I
have stated elsewhere, it is Level Three of TLA that determines the per-
ceivable elements of our experience at Levels One and Two. Therefore,
if there is a significant shift or change in paradigm then the outcome
will also change.
Values . The salient and pertinent values of creativity and, hence, of
the Aesthetic Paradigm, are; vitality, risk, originality, commitment,
freedom and holism.
Vitality . To live vitally is to eschew routine when such routine
saps the desire for discovery, for reaching beyond and seeing through
the false security that routine can produce. Not all routine or habit
inhibits desire or searching. But Patriarchy/Technocracy revels in
those routines and habits that do inhibit the questioning of its own
implicit authority.
It has been said that the urge to discover is a primordial and
fundamental urge of humanity as evidenced in history's great explorers
of Earth and, most recently, of outer space. This sort of exploration
falls within the parameters of the paradigm. It is safe. However,
when this urge ventures toward "inner space," i.e., our life paradigm
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or Weltanschauung, then the Five-Sided Prison takes over. Routine and
hsbit of thought steers us in other directions
.
Risk. Exploration of any sort implies some sort of risk. The ex-
plorer might get hurt. Entailed, then, in valuing vital living is a
certain risk factor. Even Patriarchy/Technocracy is cognizant of the
risk factor. Social futurists, particularly those in business, weigh
risks against possible gains. Surveying the market vis-k-vis some new
product line has become a common enterprise with finely-honed tools of
the trade.
It is more difficult to assess risk in those ventures that involve
the paradigmatic. What is ironic, as noted earlier, is that risks of
Patriarchy/Technocracy are now well known——damage to the natural environ'
ment and the danger of a nuclear confrontation. Yet our culture per-
sists in avoiding a consideration of risks in a paradigmatic change, a
change of heart so to speak.
There is, indeed, risk in a paradigmatic change of any significant
proportion. To describe a mental construct, such as the Aesthetic
Paradigm, might be cumbersome and difficult as an intellectual exercise
because it does not presently exist. It is even more difficult to
weigh the possible risks in terms of eventual implications.
Yet we have been ready, even eager, to risk our planet and civili-
zation itself in this nuclear age with hardly a consideration of the
flaws of the underlying paradigm. To value the vital is certainly to
incur risk but it might be that we cannot afford to do anything less.
Originality . Originality is a central feature of the creative
act, born of a vital and daring spirit. Newness is not necessarily
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valued for its own sake alone but, rather, for the alternatives it opens
up. Originality of idea and/or form in art has revelatory quality in
that it helps us to see even old, familiar things in new ways. Our ex-
perience is enlarged. New possibilities emerge, are suggested.
The artist shows us fresh visions of what we take as old and fa-
miliar, thus giving them renewed life. Creative leadership might do
this as well. If originality were truly valued in higher education,
then what might be the consequences? Education would not look as it has
for the last several centuries—that much is certain. In this regard,
the visible and invisible structures of education are inhibitors serv-
ing the interests of continuity, accountability, security, and ultimate-
ly preserving the operative paradigm.
Commitment . Everyone knows that loyalty and commitment to the com-
pany breeds success—as our culture measures success. Material reward
and recognition of achievement by Patriarchy/Technocracy are obsessively
sought. The motivation is built into the paradigm, into our total so-
cialization as to what is important.
Hence, commitment to transformation of a basic sort (of paradigm)
requires a profound commitment since the obstacles are enormous and the
rewards practically nil. Loyalty to the company (college) line is
understood—loyalty to a set of values and attitudes significantly dif-
ferent than the company’s is frequently considered insane or simply
stupid. It is trivialized.
Freedom. Such commitment breeds a sense of freedom that is not
otherwise known. The creative act itself represents an unbridling of
the spirit, a disregard for that which might hamper it. This kind of
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freedom of the mind, of thought, is highly valued in creativity.
The Five-Sided Prison is, of course, a description of pent-up
spirit. The creative act is, in many respects, a breaking out of that
prison.
Holism. None of these values stand on their own. It is only for
the convenience of language that they are separated. Freedom, as noted
here, is not capricious or arbitrary in that there is no concern or
awareness of others or other considerations. Along with the foregoing
,
then, holism is also valued and critical in the creative pro-
cess.
The artist acknowledges this by virtue of his/her awareness of
various principles of design and composition as well as by an acknowl-
edgement of the parameters presented by the medium selected through
which to express his/her creativity.
Beyond this, there is a holism in the actual creative process it-
self insofar as most artists attest that they do not know the origin of
creative ideas. Or why. Mechanical attempts at duplicating, say, cir-
cumstances which occurred when a creative idea emerged does not neces-
sarily produce the same results.
It seems to me that the holistic characteristic of the creative
process is accounted for by the particular type of processing associ-
ated with the right hemisphere of the brain. While I treat the impor-
tance of current understanding of the human brain in the next chapter,
it is noteworthy here to emphasize that it is the right hemisphere that
makes possible holistic thinking as contrasted with linear, fragmented
thinking as associated with the left hemisphere of the brain.
/
63
Attitudes
. While values and attitudes are closely identified with each
other, I, nevertheless, draw attention to the salient attitudes which,
I think, distinguish the Aesthetic Paradigm from that of Patriarchy/
Technocracy. These attitudes I call: an affirmation of life, an invi-
tation to adventure, the seeking of the "new," the embrace of purpose,
the unbridling of the spirit, and respect for interconnectedness.
An affirmation of life . This is the attitude toward life as ex-
pressed by Mark Satin's class of people, namely those who are life-
oriented as opposed to his other classes—who are either life-rejecting
or thing-oriented. In juxtaposition to Satin's description, I add that
this posture is not naive nor does it mean a denial of the negative
aspects of human experience.
An invitation to adventure . Adventure presents itself to most
people but only a few choose to see or accept it. This is an attitude
that welcomes opportunity for exploration of the world, both the inner
world of the human psyche and the world as described by Rollo May.
The seeking of the "new . " There seems to be a hunger for that
which is new and original in the creative person. Once a particular
discovery or creation has been made, the individual feels compelled to
move onward in search for yet another newness.
There is a sense of satisfaction in the product of creation but
that in itself does not satisfy the creative person for very long.
Another journey is begun as soon as the last one is complete. I sus-
pect that this is why so many creative people have been so prolific
in their work.
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The embrace of purpose . Outward appearances notwithstanding,
artists are among the most dedicated and committed people. All notable
artists, writers, for example, confirm time and again that their cre-
ative efforts are the result of hard work—intense and extensive in-
volvement in their art.
In concert with the other values and attitudes there seems to be
an implicit purpose to the work of the creative individual. Not that
that purpose can be articulated by many. The main point is that there
is, underlying their lives, a profound reason for their being and for
their work.
The unbridling of the spirit . There seems to be a level of aware-
ness in the creative that people are caught in a psychic prison such
as epitomized by the Five-Sided Prison. One social expression, of
course, of the artist's defiance of such is his/her mode of living or
life-style—often the object of criticism.
Again, those who are creative manifest a deep desire to be free
of social bridles, encumbrances of the spirit, if not free from the
body. This attitude or desire for a sense of personal freedom is also
wrapped up with the other dispositional characteristics aforementioned.
Respect for interconnectedness . One main feature of creative
thinking is the connection made between things not hitherto seen as
related. Through design, composition, and a particular sensitivity to
the natural world, the artist expresses a respect for the interdepen-
dency of the constituents of his/her experience.
There seems to be a contradiction between this attitude and the
oft-accused anti-social behavior of the creative. If there is such
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respect than why do creative persons seem so bent on affirming their
independence?
The contradiction is often only one of appearance and not an
authentic one. There is a balancing act going on between the demands
of civilization (as described by Freud in his Civilization and its
Discontents ) and the primary needs of the individual psyche to separate
itself, assert its own uniqueness.
In the ideal situation, of course, when one is faced with a choice
between ego and interconnectedness, then s/he chooses interconnected-
ness—as respect for such demands it.
There are other values and attitudes which could easily be as-
cribed to the creative person or culled from the nature of the creative
act itself. These, however, are the salient ones that chiefly set the
Aesthetic Paradigm apart from the operative paradigm in our culture.
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CHAPTER III
ANATOMY OF THE AESTHETIC PARADIGM: ANDROGYNY
The nature of the creative process
—
particularly the values and
attitudes derived from it—constitutes an important aspect of the
Aesthetic Paradigm. This nature distinguishes it from Patriarchy/
Technocracy. Up to a point. The boundaries between the two para-
digms are still fuzzy because the features of aesthetics as delineated
previously are not precluded from expression in Patriarchy/Technocracy
and, in fact, are often touted as essential elements in civilization.
However, the next characteristic of the Aesthetic Paradigm which
is delineated in this chapter is in various subtle and not-so-subtle
ways significantly trivialized if not precluded from expression alto-
gether, namely androgyny . It is this feature in particular that dis-
tinguishes and sets apart the Aesthetic Paradigm.
"Androgyny" has its semantic roots in ancient Greek: andros mean-
ing "man" and gyne meaning "woman." Webster's defines it thusly:
"having the characteristics or nature of both male and female." These
characteristics and nature are ascribed by culture according to gender
and, so, are spatially and temporally bound. Hence, the existence of
cultural stereotypes as to what constitutes man and woman.
To clarify the meaning of "androgyny" vis-k-vis the Aesthetic
Paradigm, I examine in general the current understanding of the human
brain. The question of nature vs. nurture is explored, followed by an
examination of the notions of evolution and transformation as they apply
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to the Aesthetic Paradigm as androgynous. Finally, it is necessary in
an age of contradiction as ours to comment on what I call "the tragedy
of creativity."
Gender Hemispheres of the Brain
Montpellier, France. 1836. A medical society meeting. Marc Dax,
a country doctor, presented a paper which advanced the notion that each
side of the brain performed different functions. Most notably, the left
side is the seat of language as Dr. Dax noticed in patients who suffered
a loss of language due to damage to the left side of the brain. The
paper was a flop.^
It seems that the country doctor anticipated accelerated interest
and research concerning the human brain in the second half of the twen-
tieth century. Dax's observations have been subsequently confirmed.
Throughout the long history of aphasia, the clini-
cal combination of speech disturbances with weak-
ness or paralysis of the right half of the body
has been reported again and again.
2
Investigations have yielded a great deal of evidence that locates
specific functions, both bodily and mental, in specific parts of the
brain—language, logic, reason, spatial and temporal discernment, emo-
tions, imagination, linearality, holism, specific body control, and so
on. This is referred to as "specialization" of the hemispheres.
Split-brain surgery (commissurotomy) was first performed in the
1940's in order to relieve epilepsy. This provided the first opportuni-
ty for scientists to study the corpus callosum in humans, the largest
of several bands of nerve fiber connecting areas of the left brain with
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similar areas of the right. The purportedly major channel of communica-
tion between the hemispheres was surgically severed. 3 Not only the role
of the corpus callosum could then be studied but also the special func-
tions assigned to the brain's hemispheres.
Studies on patients who had a commissurotomy generally verified
that specialization of the hemispheres occurred. Indeed, control of
speech is located in the left brain (in most people) . As for the right
brain, the most general observation is that its functions are non-
linguistic. Further, these functions seem to involve complex visual
and spatial processes.
The perception of part-whole relations, for example,
seems to be superior in the right hemisphere. In
one task, patients viewed line drawings of geometric
shapes that had been cut up and the pieces slightly
separated. They then decided which of three solid
alternatives felt with one hand out of view was rep-
resented by the fragmented figure. The left hand
was far superior on this task; the right hand showed
chance performance in six out of seven patients.
4
Since it is clear that the right brain controls the left side of the
body, then it is equally clear that it is the right brain that functions
well in spatial matters according to the above experiment.
One way, then, to see the difference in function between the hemi-
spheres is linguistic (left) and non-linguistic (right) . Yet another
way to view the accumulated data is in terms of information processing:
the left brain specializes in analytic skills while the right deals with
information holistically, i.e., it synthesizes information. While cer-
tain identifiable functions, like language and synthesizing, may indeed
be the specialty of one hemisphere or the other, the matter is not all
that clear cut. Nonetheless, the generalizations hold.
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Besides the obvious biological differences between male and fe-
male, there seem to be differences in cognitive style based on these
generalizations. Gordon Rattray Taylor notes:
. . .women are more field-dependent and more con-
crete in their thinking. They also tend to prefer
narrower categories. If you ask a number of people
of both sexes a question like 'What is the average
length of whales?' the women will produce a more
restricted range of estimates than the men. It is
also well established that boys excel in spatial
judgment, whereas girls are superior to boys in
verbal skills.
5
The preference given to left brain functions by Patriarchy/
Technocracy is evident in the condescending attitude of men toward
women leaders. The subtext of such expressions of attitude might be
translated into: "Women don't do it right—our way."
One glaring contradiction, of course, is that "women are more
field-dependent and more concrete in their thinking," qualifications,
I would think, that make women more able than men in management and
organizational skills
—
prerequisites for effective leadership.
An obvious parallel to the split-brain as representing men and
female, left and right respectively, is found in the philosophy of
T'ai Chi.
Yin and Yang mean literally 'the dark and sunny
side of the hill,' but in their profound influence
on Chinese philosophy, religion, government, art,
medicine, nutrition, sexuality, and social custom
they have come to stand for two complementary prin-
ciples
,
alternating in space and time , throughout
the myriad forms of nature. Yin, the dark side,
has been taken to represent female , earth, valley,
stream, night, yielding, absorbing, rest, autumn-
winter, and many associations therefrom. Yang,
the light side, has been taken to symbolize male ,
heaven, mountains, rock, day, forcing, penetrating,
movement, spring-summer and similar associations.
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Even given the differences as noted by Taylor above, there is an
ease by which one can slip into a concept like Yin-Yang which implies
value differences: men—heaven, mountains, rock, movement, spring-sum-
mer and, of course, light; women—earth, valley, stream, rest, autumn-
winter and, of course, dark. What values these attributes have is de-
termined by the culture. Moreover, which of these attributes are en-
couraged in upbringing by parents and the environment? The question,
then, is one of nature vs. nurture, heredity vs. environment, another
long-term dispute.
The question of nature vs. nurture .
evidence. . .suggests that hemispheric asymmetries
in some form are present at or near birth . 7
There remains a significant ignorance in terms of inheritance vis-k-vis
coding for left- or right-brain dominance. Evidence suggests rather
strongly that much of the character of the brain is determined by
"nature;" the how and to what extent are not easily determined. At
this point we have to be satisfied with the assertion that there is a
significant contribution to hemispheric specialization through heredity.
On the other hand, there is the influence of the environment, physical
and cultural, in shaping the brain by encouraging the development of
certain functions and traits and discouraging yet others. The Women's
Movement has fostered a great deal of research and literature in this
area. One of the most interesting and revealing is Beyond Sugar
and
8
Spice by Caryl Rivers, Rosalind Barnett and Grace Baruch. In
this work
the authors show how girls in secondary education are treated
different-
difference which reinforces the genderly than are the boys, a
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distinctions which are primarily determined by culture. For instance,
they show that teachers have the attitude that it is alright for girls
not to do better work than they are doing whereas it is not alright for
boys—boys are taught that they can do better than they are doing and
that they need to do better.
An essential quality of any leader but especially an academic
leader is the ability to raise assumptions of thought and behavior to
a conscious level for examination. Teachers, such as of the sort noted
above, and academic managers would avoid the pitfalls epitomized in the
example if they possessed this quality.
In another revealing study, a film entitled "The Pinks and the
9
Blues," this same difference with a variation was exhibited by parents
toward their son and daughter. One experiment ih this film involved
solving a problem, first by the boy and then by the girl. The parents
were instructed to offer assistance only when they felt it necessary.
A major discrepancy was clearly noted: the parents allowed their son to
struggle a great deal more in finding a solution than their daughter.
In fact, the mother intervened in helping the daughter even when it was
obvious that it was not necessary.
Gender indoctrination commences even before childhood. Researchers
Travris and Offir show that it begins within twenty-four hours of birth
by first-time parents. Concerning one observation they wrote:
Each baby had been routinely examined after birth by
hospital personnel for physical and neurological
characteristics such as color, muscle tone, and re-
flex irritability, and there were no objective dif-
ferences between males and females, even in size.
Yet the parents of girls rated their babies as soft-
er, more finely featured, smaller and more inattentive
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than did the parents of boys. Fathers especially
were influenced by the gender of the child . 10
These and numerous other studies clearly indicate that attributes
are ascribed according to gender and that certain status/role-specific
behaviors are rewarded. Children pick up on this system very quickly.
What parents, schools, and, of course, society-at-large reward are
acceptable modes of behavior, modes that are linked with gender and
thus which reinforce gender-bound attributes. It is not surprising that
certain brain functions—cognitive, emotional or whatever—are encour-
aged and others discouraged. The quest for a sense of self, of identity,
in adolescence and adulthood is confusing, frustrating, and often unsat-
isfying as a result.
The indoctrination does not stop at the behaviors and attributes
which are encouraged or discouraged according to gender by such reward
systems. Television—especially commercials—books, the fine arts, and
even education, reinforce the gender-stereotyping, strengthening the
walls of the Five-Sided Prison. For example, in college one is usually
required to enroll in a history course. A review of texts in Western
Civilization shows that most, if not all, omit information that over
one million women were slaughtered in Europe during the witch hysteria
during the Middle Ages.^^
Nowhere is the oppressive powers of Patriarchy/Technocracy more
evident than in gender-identification and stereotyping. Even our lan-
guage, as Mary Daly so painstakingly points out in her book, Gyn/Ecology
,
is biased in favor of so-called masculinity to the extent that the
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meaning of "feminine" or "woman" and its values are concealed. Where
meaning might emerge, it is trivialized.
Though its parameters are moot, heredity or nature is a given.
Similarly, the parameters of environmental influences, nurture, on the
human psyche are not completely known, but it is clear that they are
profound. Even empiricists give some sway here:
Experimental psychologists and psychiatrists both
emphasize the importance of early experience on
subsequent human behavior patterns—could it be
that deprivation of social contacts or the exis-
tence of other abnormal emotional situations early
in life may lead to a deterioration or distortion
of connections in- some yet unexplored parts of the
brain?12
But even if it is conceded that some traits or functions which we
have come to identify with gender are due to heredity, then the ques-
tion of evolution arises.
On Evolution and Transformation
Most, if not all, living creatures on earth have adapted to their
environments—a necessary accommodation for survival. Humanity, on
the other hand, has not only adapted to virtually all environments but
has exerted great influence and power in adapting these environments
to its own perceived needs, regardless of the cost to other species
and to the environment itself. This is yet another way of seeing the
significance of Patriarchy/Technocracy as described in Chapter I.
Describing the extragenetic learning capacity of the human species,
Carl Sagan strikes a positive note concerning our evolution:
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Only an extragenetic learning system can possibly
cope with the swiftly changing circumstances that
our species faces. Thus the recent rapid evolu-
tion of human intelligence is not only the cause
of but also the only conceivable solution to the
many serious problems that beset us. A better
understanding of the nature and evolution of hu-
man intelligence just possibly might help us to
deal intelligently with our unknown and perilous
future.
Our curse and our salvation are at once our intelligence, our
brain. It is heinous what we have done to the earth, our natural habi-
tat, with our brain, and it is beyond horror what we might do with it
in terms of the latest weapons of war. But, like Sagan, or Marilyn
Ferguson
,
we might take refuge in our positive potential
,
that "we may
14
be playing upon our own evolution, as on a musical instrument."
Science of transformation . Looking to evolution for insight and,
I think, hope, and particularly looking to the "theory of dissipative
structures" offered by the Belgian physical chemist, Ilya Prigogine
,
for which he won the Nobel prize in chemistry, Ferguson developed a
"science of transformation."^
The theory runs something like this. The patterns or structures
of things, intricate and complex as they seem, are in constant motion.
16
As Ferguson notes, "Even a rock is a dance of electrons." Forms in
nature are either open or closed systems. The former are involved in a
continuous exchange of energy with the environment. 'A seed, an ovum,
17
and a living creature are all open systems." Ferguson states that
Prigogine offers the example of the town as a human-made open system;
i.e., it takes energy from its environment, transforms it in its
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factories, say, and returns the energy to its environment. In closed
systems there is no internal transformation of energy. Examples might
be a block of cement, cold coffee, a rock. Open systems Prigogine
calls "dissipative structures . " Ferguson explains:
...their form or structure is maintained by a con-
tinuous dissipation (consumption) of energy. Much
as water moves through a whirlpool and creates it
at the same time, energy moves through and simultan-
eously forms the dissipative structure. All living
things and some non-living systems (for instance,
certain chemical reactions) are dissipative struc-
tures. A dissipative structure might well be des-
cribed as a flowing wholeness . It is highly organ-
ized but always in process. 18
The dissipative structure is complex; i.e., braided together. The
greater the complexity, the greater the need for energy to maintain the
connections, the braided-togetherness or the interconnectedness so
respected by the creative, the energized. Ferguson notes:
The more coherent or intricately connected the
structure, the more unstable it is. Increased
coherence means increased instability! This
very instability is the key to transformation .
The dissipation of energy, as Prigogine demon-
strated by his elegant mathematics, creates the
potential for sudden reordering. 19
Fluctuations result from the continuous procession of energy. If the
fluctuations are minor, then they do not alter the structural integrity
of the system. However, if the fluctuations are significant, then "they
'perturb' the system. They increase the number of novel interactions
within it. They shake it up. The elements of the old pattern come into
contact with each other in new ways and make new connections. The parts
reorganize into a new whole. " The theory also holds that this reorgan-
ization results in a more complex, more integrated, and connected
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structure than the one preceding it. And each reorganization makes a
further one more likely, one that will be yet more complex and integra-
ted. Examples:
One recently reported example of a new dissipative
structure occurred when bacteria were placed experi-
mentally in water, a medium in which this strain
was unaccustomed to live. They began to interact
in a highly organized way that enabled some of their
number to survive.
The Zhabotinskii reaction, a dissipative structure
in chemistry
,
caused something of a sensation among
chemists in the 1960s. In this dramatic example of
nature creating patterns in both space and time,
beautiful scroll-like forms unfold in a solution in
a laboratory dish while the colors of the solution
oscillate, changing from red to blue at regular in-
tervals. Similarly, when certain oils are heated,
a complex pattern of hexagons appears on the sur-
face. The higher the heat, the more complex the
pattern. These shifts are sudden and non-linear.
Multiple factors act on each other at once. 21
Applying the theory of dissipative structures to human activity,
to society, and so potentially to higher education, Ferguson comments:
At first the idea of creating new order by perturba-
tion seems outrageous, like shaking up a box of ran-
dom words and pouring out a sentence. Yet our tra-
ditional wisdom contains parallel ideas. We know
that stress often forces sudden new solutions; that
crisis often alerts us to opportunity; that the
creative process requires chaos before form emerges;
that individuals are often strengthened by suffer-
ing and conflict; and that societies need a healthy
airing of dissent (emphases mine)
.
Human society offers an example of spontaneous self-
organization. In a fairly dense society, as indi-
viduals become acquainted with others, each soon has
more points of contact throughout the system via
friends and friends of friends. The greater the
instability and mobility of the society, the more
interactions occur. This means greater potential
for new connections, new organizations, diversifi-
cation. 22
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Further, in terms of education, particularly the humanities and
sciences and their interaction, Ferguson notes:
Prigogine acknowledged a strong resemblance be-
tween this 'science of becoming' and the vision
of Eastern philosophies, poets, mystics, and
scientist-philosophers like Henri Bergson and
Alfred North Whitehead. 'A deep collective vis-
ion,' he called it. He believes that the break-
down between the Two Cultures is not as Snow
thought, that those in the humanities are not
reading enough science and vice-versa.
'One of the basic aspects of the humanities is
time—the way things change. The laws of change.
As long as we had only these naive views of time
in physics and chemistry, science had little to
say to art. ' Now we move from a world of quan-
tities in science to a world of qualities—
a
world in which we can reorganize ourselves, 'a
human physics. '^3
Interestingly, brain researchers found an appropriate application
of the theory of dissipative structures to the activity perceived in
the brain. A leading researcher at the time, Aharon Katchalsky, a
physical chemist like Prigogine, organized a spring work session in
1972 of top scientists at the Massachusetts Institute of Technology in
order to explore application of this theory to the brain. On this,
Ferguson wrote:
Brainwaves reflect fluctuations of energy .
Groups of neurons are experiencing enough elec-
trical activity to show up on the EEG graph.
In normal consciousness, small and rapid brain-
waves (beta rhythm) dominate the EEG pattern in
most people. We are more attentive to the ex-
ternal world than to inner experience in the beta
state. Meditation, reverie, relaxation, and other
assorted psychotechnologies tend to increase the
slower, larger brainwaves known as alpha and theta.
Inward attention, in other words, generates a larg-
er fluctuation in the brain. In altered states of
consciousness, fluctuations may reach a critical
level, large enough to provoke the shift into a
higher level of organization.
Memories
,
including deeply entrenched patterns of
behavior and thought, are dissipative structures.
They are patterns of forms stored in the brain...
Prigogine ' s theory helps to account for the dramat-
ic effects sometimes seen in meditation, hypnosis,
or guided imagry: the sudden relief of a lifelong
phobia or ailment. An individual reliving a trau-
ro^tic incident in a state of highly—focused inward
attention perturbs the pattern of that specific
old memory. This triggers a reorganization—a new
dissipative structure.
The old pattern is broken.
The 'felt shift' in Eugene Gendlin's focusing pro-
cess, characterized by a sudden phase shift in the
EEG's alpha harmonics, is probably the appearance
of a new knowing—a new dissipative structure .
Similar shifts in meditative states have been assoc-
iated with subjective reports of insight (emphases
mine) .
A stuck thought pattern, an old paradigm, a com-
pulsive behavior, a knee-jerk response all of
these are dissipative structures, capable of sud-
den enlargement. The new structure is like a
larger paradigm. And the perturbation that pro-
vokes the new order in a dissipative structure is
analogous to the crisis that helps force the shift
to a new paradigm.
Again and again, the mandates of nature, repeated
at all levels.
Molecules and stars, brainwaves and concepts, in-
dividuals and societies—all have the potential
for transformation.
All wholes transcend their parts by virtue of in-
ternal coherence, cooperation, openness to input.
The higher on the evolutionary scale, the more
freedom to reorganize. An ant lives out a des-
tiny; a human being shapes one.
Evolution is a continuous breaking and forming to
make new, richer wholes. Even our genetic material
is in flux.
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If we try to live as closed systems, we are doomed
to regress. If we enlarge our awareness, admit new
information, and take advantage of the train's
brilliant capacity to integrate and reconcile we
can leap forward. 24
That last sentence is especially noteworthy for the academic lead-
really amounts to a succinct statement of the purported purpose
of education, i.e., to "enlarge our awareness, admit new information,
and take advantage of the brain's brilliant capacity to integrate and
reconcile. . .
"
Obviously Ferguson thinks that the theory of dissipative structures
not only adds to our understanding of the operations of the brain but
also provides us with a model for understanding the nature and process
of the transformation of culture or of a Weltanschauung
,
a paradigm,
which might have profound ramifications for the future of humanity.
The theory of dissipative structures can help to elucidate our
understanding of the creative process which itself is a transformation
experience for the creator. Further, it enhances a concept of the
larger process of evolution. Ferguson is strongly suggesting that we
indeed are capable of having a hand in the direction of our own collec-
tive evolution as well as in individual transformation.
This can mean, then, that the culturally-inspired gender-rooms of
the brain can be altered in such a way as to make possible a higher
order of organization, one that might be called "androgynous." Heredity
may play a larger role in gender-identification and behavioral capabili-
ties than liberationists would care to admit. Even if there are built-
in" differences that have resulted in an oppressive condition for women.
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there is no excuse for perpetuating and exploiting them—especially if
we, in fact, have the potential to direct our evolution.
The Tragedy of Creativity
. Creativity as the bringing into being of
something new fits neatly, I think, with the theory of dissipative struc-
tures. In particular, the idea of perturbation squares with artists'
own descriptions of their experience with the creative process. Hence,
the tragedy of creativity becomes ever clearer. That is to say that ar-
tists actually experience in their brains a transformative process
—
"the appearance of a new knowing." Nonetheless, the art world today
and historically have been bastions of patriarchy. Artists, too, have
patriarchal concerns with perpetuating the Five-Sided Prison. Conse-
quently, women artists still have a difficult time gaining reward or
recognition for their talents.
This situation is ironic insofar as the peculiar attributes that
we assign to artists we also assign to women. Our society generally
considers artists as "sensitive" and "perceptive" and, therefore, prob-
ably homosexual—if they are men. We view the arts and artists as dec-
orative vis-k-vis cultural life—status symbols of our social sophisti-
cation and urbanity. But they are hardly the heart of culture or equal
in stature with technology and business and politics. So artists, if
they are not women, are women-like. That is alright—if they "keep
their place"—as the patriarchs, in their conventional wisdom, would
have it.
Male artists sense, know, even revel in their peculiarity in soci-
ety but they do not see the parallel of their stereotype to that of
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women. They indeed foster oppression—the very kind they fight
against. Judy Chicago's experience is revealing (and, unfortunately,
not uncommon)
:
There were two older women teaching in the paint-
ing department; however, they were discounted by
the male teachers and students. I can remember
talking to one of the women and discovering that
she was a fascinating person. She had lived a
very independent life, had studied with John
Dewey, and traveled widely. The other female
instructor had a collection of women's art that
everyone laughed about and that I never made an
to see. It makes me feel sad to know
that I did not pursue relationships with these
women because of male peer pressure. But the
men didn't respect them, so how could I?
By the time I entered graduate school, I was be-
coming more conscious of my situation as a fe-
male student. Continuing hostile comments from
men and the absence of other serious women made
me realize that some men didn't like women who
had aspirations as artists. I remember discus-
sing teaching assistantships with my sculpture
teacher, Oliver Andrews, commenting that I was
afraid that my sex would disqualify me, having
heard that the department didn't give teaching
assistantships to women. 2 ^
Motivated by an experience of the death of two important persons
in her life, Chicago spent a summer doing some paintings which she
described as follows:
The images in the paintings were biomorphic and
referred to phalluses, vaginas, testicles, wombs,
hearts, ovaries, and other body parts... The subject
matter was the double death of my father and hus-
band, and the phallus was stopped in flight and
prevented from uniting with the vaginal form by
an inert space.
The following academic year, she showed these paintings to her thesis
committee. She described their reaction:
/
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They became irate and began to make irrational ob-jections to the work. I didn't understand why
they were so upset, and obviously neither did they.
They threatened to withdraw their support if I con-
tinued to make works like these. One sputtered out
something about not being able to show the paintings
to his family
,
and they left leaving me more con-
fused than ever before about standards in art. How-
ever, I was getting one message loud and clear. I
was putting something into my work that wasn't sup-
posed to be there. 27
Once out of school and beginning her professional life as an artist,
she experienced "...another dose of discrimination, this time worse
than before. It seemed that as my work got better, the resistance to
acknowledging that a woman could be an artist grew stronger." 28
Chicago's images apparently threatened some male artists. She,
along with many other women artists through the ages, has offered a
different perception of the world than that offered by men. Art his-
torians, Karen Peterson and J. J. Wilson, said, "While women artists
have no monopoly on the mirror in art, they do often reflect a differ-
29
ent view." It would seem that the female perception as reflected in
women's art would "perturb" the set patterns in male artists' brains
leading them to a higher level of organization; i.e., to a recognition
that power is not the exclusive right of men nor are certain traits and
nor is the power of creativity. That male artists experience dissipa-
tive structures through their own acts of creation and, therefore, are
brought within brushing distance of the distortion and injustice of
sexism, would seem to suggest a physic preparedness for a reorganiza-
tion, "the bringing into being of something new," concerning the way
they view the sexes. But this seems rarely to happen. It is another
way to reveal the tragedy of creativity—at least for male artists.
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The tragedy is further revealed in this:
The art world has traditionally ignored the issues
of sex, class, and race, at most acknowledging
them as background or context. Moreover, it or-
iginally assumes that a single human norm exists,
one that is universal, ahistorical, and without
sex, class or race identity, although in fact it
is quite clearly male, upperclass, and white . 30
The tragic aspect for women artists is not in the act of creation
—
it is in the lack of recognition. Peterson and Wilson comment that:
For the artists themselves, this denial of their
(women) full history has had apalling consequen-
ces. Tillie Olson, in her essay "Silences," warns
us of the terrible toll that being ignored can take
on creativity. People are not just silent; they
are silenced. And the art world is not free of
such ignorance. Kenneth Clark recently 'answered 1
a question about women artists by a sweeping state-
ment that well, after all, there had been no women
composers either, and he supposed they just lacked
the architectonic sense for making music as they
lacked it for building. ... 3 ^
Creativity is a way of "thinking," a "bringing into being of some-
thing new," a "higher reorganization" that occurs because of the pertur-
bation of old patterns . Creativity means making new connections .
The implied criticism here points to the crisis in academic leader-
ship— leaders are not making new connections , not daring to take risks
in exploring the world. One reason is that the edifice that they have
built does not readily admit new ideas for such do not conform to its
rigid structure. The Five—Sided Prison of Patriarchy/Technocracy offers
only inflexible blueprints for its social institutions. Aesthetic Para-
digm leaders as prototypical role models, though plausible, remain bar-
barians to those few who, as patriarchs/technocrats, sense their presence
in their midst.
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Nonetheless, Marilyn Ferguson is refreshingly positive in her
work
'
The Aquarian Conspiracy
, from which I have quoted extensively.
Much of her world-and- life view, her new paradigm, makes sense insofar
as it seems to square with the realities we see and experience in our
daily lives. It explains things to some extent; but more importantly
it offers hope for our species. The "Aquarian Conspiracy" or "New Age
Politics" as Mark Satin would have it, is not only a search for the
Stargate but an attempt to enter that Stargate. Like Philip Slater,
Ferguson sees the potential as inherent in our nature and in our specif-
ic evolutionary potential, an engagement in our own creation—a concept
fashioned closely after the thinking of Tielhard de Chardin.
However, while the Ferguson paradigm makes good sense as a holistic
view of humanity, it does not satisfactorily account for the blindness
of our species, the sort of blindness as noted in what I called the
"tragedy of creativity." More to the point, though, Ferguson does not
deal adequately with the notion of human volition or will or choice. At
a tacit or subliminal level, the male artists Judy Chicago encountered
made a choice. Male art historians have made choices in ignoring the
significant works of highly talented women artists. Of course choice
assumes that viable alternatives are available and through the work of
a Ferguson or a Chicago an alternative is presented. Evolution is often
described as a time-consuming process. Accordingly, it might take a lot
of time for a feminine or androgynous alternative to be viewed as a
viable alternative to patriarchy. Or of the Aesthetic Paradigm as an
alternative to the Patriarchy/Technocracy . It is not a matter of
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patience any longer it is a matter of whether or not there is enough
time left for evolutionary transformation of paradigm to occur.
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CHAPTER IV
THE AESTHETIC PARADIGM AND ACADEMIC LEADERSHIP
Proceeding with the assumption that there is sufficient time for a
paradigmatic revolution, the following is a profile of the Aesthetic
Paradigm based on all the foregoing. To further elucidate the concept
of this wholly new paradigm, I then speculate what the Aesthetic Para-
digm might mean for both the structure of educational institutions and
academic leadership in the future.
The Aesthetic Paradigm in Profile
The Aesthetic Paradigm and the creative process . The creative act is a
teleological process, its essential purpose being the bringing into
being of something new. This entails a life-orientation while allowing
for the reality that when something new is born then something old dies,
as epitomized in the theory of dissipative structures outlined earlier.
Inherent in the notion of creativity as advanced here is that the
process includes a visionary quality. Unlike the Five-Sided Prison of
Patriarchy/Technocracy , especially that aspect called Scientific-Single-
Vision, this visionary or revelatory quality of the Aesthetic Paradigm
broadens the spectrum of human possibility.
Moreover, the quintessential characteristic of the Aesthetic Para-
digm is that it is androgynous. To reiterate: that this paradigm is
androgynous does not mean that it precludes masculine or feminine
traits
as culturally defined; nor does it mean some sort of hodge-podge
mix of
such gender-identified traits—rather , it does mean that the
paradigm
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allows for and encourages the expression of both sets in society and in
the individual without ascribing greater value to one over the other.
The Jungian animus and anima are viewed not as separate compartments in
the psyche or culture but as aspects of the whole person or culture.
Although the severe limits of language has already been noted, par-
ticularly as it is rooted in Patriarchy/Technocracy
,
the following def-
initions are offered for further clarification and comparison of the
paradigms.
The AESTHETIC PARADIGM is a directive and receptive attitude
about life, self and others, with values that are central to
the creative process and which emphasizes the interdependency
of all living forms and the environment with a commitment to
an androgynous life-orientation.
The PATRIARCHAL-TECHNOCRATIC PARADIGM is a mind set about life,
self and others, with values that are central to the purpose
of controlling and achieving dominance over others and the
environment while maintaining a hierarchy of power with a
commitment to the preeminance of male-oriented authority.
One final note on these paradigms by way of contrast: the Aesthet-
ic Paradigm represents a holistic view of life, self and others, while
Patriarchy/Technocracy represents a basically Cartesian view. The
latter paradigm is deeply entrenched in maintaining the old but still
prevalent dichotomies, such as: mind-body, good-evil, individualism-
socialism, asceticism-materialism, reason-emotion, love-hate,
subject-
object, etc. The former paradigm, however, sees these dualities as
linguistic devices for and by left brain processing and not as meta-
physically separate entities.
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Feminists, especially feminist artists, have been the most effec-
tive spokespersons against such dichotomies and, so, the most effective
proponents of a holistic world-and-life view. For instance, on such
dualities, Julia Penelope and Susan J. Wolfe commented:
As women begin to occupy ourselves as writers, we
discover that English does not easily suit itself
to the ideas we wish to express; the structure of
the language has been made to fit a way of knowing
not ours. One way of exposing the patriarchal un-
derstanding of 'knowledge' is to examine some of
the etymological developments of the word science
,
since patriarchal culture esteems the kinds of
knowledge denoted by this term. The word science
,
of course, is derived from the Latin scire , 'to
know.' What is rarely, if ever, pointed out is
that it originally meant 'to separate one thing
from another. ' The Proto-Indo-European root from
which scire evolved was skei
,
which meant 'to cut,
split.' Science, our culture's prevailing way of
'knowing,' developed out of the method of analysis
that systematically splits things apart, separates
one thing from another. Barbara Starrett writes,
'Male structures are dependent on the concept of
duality...' We are sometimes told that dualism
helps us to make distinctions and aids clarity of
thought. This is not true. Dualism always poses
an ethical choice, an either/or; one opposite is
always preferable to the other. There is no room
for gradations and levels , for complexities , for
multi-focusing. Dualities force linear, cause-
and-effect, hierarchical thinking.
1
Implications for Structure/Organization
Our language, as a profound manifestation of Patriarchy/Technocra-
cy, amplifies the fragmented way of thinking it represents.
Another
manifestation is the way in which our social institutions are
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structured. If the operative paradigm were the Aesthetic Paradigm, our
institutions would look quite different. While specific details of
how they would be different are best left to science-fiction, nonethe-
less some general characteristics can be identified, such as: 1) decen-
tralization, 2) deceleration, 3) depolarization, and 4) internal flexi-
bility.
Decentralization . This implies that the structure is not hierarchical.
Roles or jobs within the structure are not ascribed degrees of impor-
tance which in Patriarchy/Technocracy are identified by power and sala-
ry. Decentralization means a so-called "flat structure" and a diffus-
ion of power. In Philip Slater's words:
the withdrawal of energy and interest from vertical
(mass, bureaucratic, authoritarian) channels of
communication and the reinvestment of this energy
in lateral channels.
2
This results in a new concept of power itself. As James Robertson
suggested:
The prevailing concept of power has evolved from the
crudely primitive to the institutionally and meta-
physically complex, and... it is now due to evolve
further—towards the idea of power as the interior
capacity of persons and groups of persons to con-
trol their own lives and to contribute creatively
to the lives of others. In other words, the new
power will be seen as the absence of dependence
,
and as the ability to help others to shake off de-
pendence. 3
As organizations now stand, centralization means that a few have power
over the lives of others in the structure. The many are told what to
do, when to do it and, to some degree, how to do it. The latter, of
course, has resulted in heated debates in education around what has been
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called academic freedom." But with decentralization, not only the
how but the when and what will be determined by the principal him/her-
self along with a reasonable consideration of circumstances, such as
student needs and/or requests.
This is descriptive of the artist's modus operandi when s/he cre-
ates. S/he selects the what, when and how. When the art form is the
activity of an individual, like painting, s/he is free to make the
choices. On the surface of it anyway. But there are constraints which
act in many instances as guideposts, not as hindrances. For instance,
we saw that the materials an artist chooses to work with provide con-
straints (there is only so much one can do with oil paints)
,
as well as
provide suggestions or directions during the creative process. The ar-
tist interacts with the medium.
More akin to the academic leader is the artist who works with a
group, such as an actor, instrumentalist in an orchestra or a dancer in
a troup. The director lays groundwork or a framework within which the
actor creates his/her character; the musician plays in concert with the
direction of a maestro; the dancer follows the choreographer. Each of
them recognizes that s/he is only a part, albeit an integral part, of a
whole work of art. Each artist has power to be creative. Whether an
actor or director, a musician or conductor, a dancer or choreographer,
each acknowledges the parameters or constraints within which s/he cre-
ates. Each's power is defined by function. We tend to view the various
roles as hierarchical in these art forms, i.e., some are more important
than others, yet each will admit to their creative dependency on the
creativity of the others. In an ideal sense, then, power to create.
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say, a theatrical production, is not centralized in the director. Simi-
larly, a talented and creative conductor is useless without a talented
and creative orchestra.
Many artists in these media would argue that the effective direc-
tor, conductor or choreographer is one who has "the ability to help
others to shake off dependence," i.e., one who can foster and draw out
t-h® creative abilities of others rather than one who simply dictates
the what, when and how.
Deceleration . This carries the notion that the frantic pace of our lives
and work diminishes our ability to be creative. Even in higher educa-
tion where opportunity for mobility has decreased for economic reasons,
people are still measuring their degree of success on whether or not
they get the new job posted at their college or that promotion or that
seat on the new committee. We seem to have to be on the move even if
we feel trapped in an institution. What this really means is working
our way through the avenues and pit stops established by the bureaucracy.
When a particular activity, such as working on a committee, is acknowl-
edged as a waste of time, as meaningless, we nonetheless participate
because it indicates that we are on the move and, therefore, successful.
What this does is to preclude the opportunity to understand and
experience our connectedness to one another. This is certainly not
peculiar to higher education—it is merely a reflection of our society.
As Philip Slater observed, "In America we are in transit a good propor-
tion of the time, and the wind rushing past our ears makes us unable to
hear our own viscera, or one another's." Moreover, such a pace fosters
4
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scientific-single-vision so that life is a tunnel experience—it is not
a full peripheral view which allows for meaningful distractions, for
spontaneity, for inspiration. To be creative is nearly impossible in a
tunnel where direction is dictated and where irrelevant happenings are
obliterated.
Depolarization An organization or structure which enhances creativity
and, therefore, vital living, is one that is also depolarized. Slater
described this characteristic best:
Conflict is essential to life, as is confrontation
to communication. Depolarization does not soften
conflict—it sharpens it and makes it real, strip-
ping away false issues and allowing confrontation
to be dynamic rather than static and compartmental-
ized. Depolarization, simply means freeing ourselves
from the prison of cultural role assignments and
expressing our full humanity.
^
Artists, particularly those in the collaborative arts, will attest
to the value of creative conflict. Most plays, for instance, have a
protagonist and an antagonist. And frequently the director is one while
the actor is the other. But even here in theatre, artists will also
attest to the negative impact of union regulations. A production com-
pany must adhere to the guidelines of contracts developed by Actors'
Equity. Nearly all professional theatrical productions are done with an
Equity contract of some form or another. Rehearsal times in terms of
both schedule and limits are specified, for example. Unfortunately,
contracts became necessary in the arts for the simple reason of exploi-
tation on the part of the producers.
In higher education collective bargaining is a reality and profound
contraint as well. A union contract, such as the one negotiated
for
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Massachusetts community college faculty, clearly establishes compart-
ments (faculty and administration) and adversary relationships along
with false issues.
Internal flexibility
. An organization based on the Aesthetic Paradigm
would also be internally flexible. Whatever the look of the structure
is, it must be organic and dynamic as contrasted with mechanical and
static. The structure is responsive to the needs, talents and desires
of its membership—in higher education this means the administration,
faculty, staff and students.
In at least one respect, community colleges seem to be more in-
ternally flexible vis-'a-vis student needs than are universities . It is
not unusual at NSCC, for example, for a new academic program to be de-
veloped and implemented within a period of one academic year from the
initial recognition of a need of our real or even potential constituency.
But other segments of the institution have needs too. Community
colleges are as inflexible as any other educational institution in other
respects. They are, in short, bureaucracies with all of the attending
shortcomings in terms of human needs.
The organizational context, then, seems to perpetuate itself along
with its foundational paradigm—Patriarchy/Technocracy. Nonetheless,
as Satin maintains, it is the bureaucratic mentality which gives rise
to the bureaucracy. If this is so, then a possible remedy to the prob-
lems outlined in Chapter I is for the so-called leadership to alter its
mind set, to adopt a different value system, one which, in fact, would
be more in keeping with its rhetoric, namely the Aesthetic Paradigm.
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Implications for Leadership
James MacGregor Burns in his book. Leadership
, sees the concept of
leadership as closely allied with values when he states the hope that
values "can be identified that to a marked degree transcend national and
cultural borders, that these principles constitute both modal values and
g
end-values." Moreover, endorsing the notion of depolarization mentioned
earlier, he commented:
This is not to minimize the forces of conflict that
divides persons over values. Yet much depends on
the alignment of conflict—that is, on whether
conflict isolates people in their nations, regions,
or localities or whether conflict cuts through these
entities and arrays human beings by purpose and
principle rather than by geography or ethnocentrici-
ty . 7
A primary element in leadership is the management of conflict in
the sense that the leader directs the conflict over real issues as op-
posed to false ones. S/he helps to foster a creative exploration and
expression of the real issues, i.e., issues of values rather than ones
revolving, say, around allegiance to either faculty or administration,
or revolving around "pet" ideas or notions about the way things should
be
.
The latter allegiance, i.e., to ideas, is probably the key resis-
tance to change. Security is defined as "keeping things the way
they've always been," the maintaining of a status quo. Hence, a second
vital element in effective leadership is the management of change.
This, of course, is much easier said than done as any educational ad-
ministrator will attest.
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Warren Bennis has argued that there is an unconscious conspiracy
against change in his book by that title—The Unconscious Conspiracy;
Why Leaders Can't Lead. Speaking from experience as a university
president, he wrote:
My moment of truth came toward the end of my first
ten months. It was one of those nights in the of-
fice. The clock was moving toward four in the morn-
ing, and I was still not through with the incredible
mass of paper stacked before me. I was bone—weary
and soul-weary, and I found myself muttering,
'Either I can't manage this place or it's unmanage-
able. . . '
Nobel laureate James Franck has said he always rec-
ognizes a moment of discovery by 'the feeling of
terror that seizes me . ' I felt a trace of it that
morning. My discovery was this: I had become the
victim of a vast, amorphous, unwitting, unconscious
conspiracy to prevent me from doing anything what-
ever to change the university's status quo. Even
those of my associates who fully shared my hopes to
set new goals, new directions, to work toward cre-
ative change were unconsciously often doing the
most to make sure that I would never find the time
to begin . .
.
This discovery, or rediscovery, has led me to formu-
late what might be called Bennis ' s First Law of
Academic Pseudodynamics, to wit: Routine work
drives out nonroutine work, or: how to smother to
death all creative planning, all fundamental change
in the university—or any institution.
^
It would seem from this that some leaders, such as Bennis, have the
right idea, but their co-workers as well as the structure of the insti
tution preclude the realization of that idea. Thus, the essential con
flict that requires attention is the one that arises out of a sincere
desire of a leader to effect positive change within the organization.
It is understandable, then, why most literature on management and
leadership deals with the "how" of effecting change.
101
However, in most cases, change usually involves a mere rearrangement
of organizational boxes, lines of reporting and accountability, policies
and procedures as well as possibly some new positions. The change really
amounts to nothing new at all. It is perceived as an administrative
shuffle in the interests of power distribution and political considera-
tions and not in the interests of the espoused mission of education.
Ideally, though, the change effected by this new sort of leadership
amounts to more than a mere rearrangement of a chart. It amounts to a
significant transformation, first, of the institution's mind set, i.e.,
its values and attitudes and, second, of its external or Levels I and
II manifestations. In this regard. Burns notes:
Leaders. . .also shape and alter and elevate the mo-
tives and values and goals of followers through
the vital teaching role of leadership. This is
transforming leadership. The premise of this
leadership is that, whatever the separate inter-
ests persons might hold, they are presently or
potentially united in the pursuit of 'higher'
goals ... 10
Recalling the various descriptions of what happens during the cre-
ative process along with the further elucidation of that by the theory
of dissipative structures, we can see that one of the ways in which a
leader of this sort might effect change or transformation toward a
higher level of organization is through perturbation. The management
of positive conflict is the management of energy.
The ideal leader is a manager of change and conflict; and one does
not exist without the other.
"Management" has generally meant for most academic leaders the
effective care and development of a college budget, the wise utilization
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of hard resources, the clarification of rules and regulations. But
these things stand in the way of meaningful leadership as Bennis sug-
gested.
Naturally, no one actually exhibits the ideal in all his/her doings
or being. Nor does anyone really know what that would look like anyway.
It is an ideal after all. However, a vision of the ideal can potential-
ly move us from dead center; perhaps it can even perturb the way we
think so as to make possible the evolution of a new and better way to
act and be. Pursuing this, then, the following is a possible future
scenario of a typical day in the life of a leader who bases his/her
leadership on the Aesthetic Paradigm.
A scenario: North Coast Community College, Tuesday, October, 6, 1998.
7:30 a.m. I have no set number of hours I am required to be here
at my LPC (Learning Pool Center) . Nor do I have a schedule imposed on
me. I determine these myself based on my interests, talents and also
upon the needs of the people I work with. Oh yes, the "people" used to
be called students and teachers. But we don't make much of that dis-
tinction around here. The need for a union disintegrated quite a while
ago. Anyway, I'm usually here six days a week at various times of the
day and since I am more productive and creative in the morning hours,
I come in at 7:30.
The first thing I do today, as usual, is brew coffee for expected
and unexpected visitors as well as for Warren and myself. Warren is
our LPC's information specialist and is a real wiz at the computer. He
also helps me with my correspondence. We used to call such people
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secretaries but that title was misleading. Besides, most of us at NCCC
draw about the same salary. The institution maintains a CF (Central
Fund) which any of us can draw from should an unexpected financial need
arise. (If you wish further information on so-called payroll and bud-
get, I'd be happy to supply you with it. Suffice it to say that money
vis~a“vis salary levels is no longer an incentive for what we do or how
we do it.)
Now the coffee's brewed. Ah, that first cup! I check my corres-
pondence and see that I have only two letters to get out this morning.
The rest can be done through Cl (Computer Intercourse). Then, it's
about 8:10 and, as usual, in comes Warren.
"Good morning, Warren. Coffee's ready."
"Mornin, Bob. Good."
"So. What's up today, Warren?"
"Gimme a break. I haven't even thought about it yet. You got
some stuff for me?"
"Yeah. A couple of letters and a few for Cl. That OK?"
"Sure. You goin' to the GMD CGroup Meeting Decisions) this after-
noon? Looks pertinent to our LPC, I think."
"I almost forgot. Yes, I think we should. It came over my Homer
(Home Computer Unit) last night. Something about the CF getting too
low. George suggested that we lower the top and bottom amounts. That
might be OK if the economic forecasts are accurate. But I don't think
they are.
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For the next twenty minutes Warren and I discuss this issue. We
don't reach a conclusion but he's going to call up some data to help us
at the GMD today.
Anyway, we stopped our discussion because Martha comes in in some-
thing of a huff. Martha designed and conducts studies in Futuristics,
one of our LPP's (Learning Pool Program). Her particular interest and,
so, strength, is in forecasting methodologies, both the hard (essential-
ly data collection and analyses) and soft (intuitive and other mentalist
techniques)
.
Guess I better describe an LPP. We no longer have structured and
scheduled classes. People who enroll in an LPP tune into their Homer on
a prescribed channel and call up a unit in a series in the LPP. Most
questions a person might have on a unit or LPP can be answered by the
Homer. However, Martha is available at certain times to field inquiries
via the Homer herself or via telephone. Several times a month Martha
holds LPP Meetings at our LPC for those who wish the personal interac-
tion with others who have the same interests as well as those enrolled
in the same LPP. The meetings are held in one of our dens—used to call
them classrooms—which accommodate twenty people comfortably. There's
a fireplace, carpet, easy chairs, etc.
Now Martha's problem.
"Bob, I simply can't believe it! Frank came to my meeting last
night and undermined everything I was trying to do. That son-of-a
bitch!"
'Whoa, Martha. What did he do?"
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"What didn't he do? is the better question. First, he didn't say
anything for a while. Just looked cynical, that's all, making me feel
uncomfortable as if everything I said about mental projection was hog-
wash! Then, after I responded to some questions by showing the results
of some of Dr. Henderson's experiments which verified the phenomena, he
up some of his own goddam research that, he claims, disproves
Henderson ' s . Bastard !
"
"Did you challenge him or express your anger?"
"I challenged him. Yes. No, I didn't express my anger. Overtly,
I mean. I was too embarrassed, Bob."
"After all, you're the authority
,
right?"
"Now wait just a minute..."
"You're right. Low blow. I'm sorry. Yeah, Frank can be abrasive
sometimes. I don't think he intends to be abrasive. Listen, there's
been growing antagonism between you and Frank for a while now, hasn't
there?"
"Yes."
"OK. How about cocktails some night this week
—
you, Frank and me?"
"Well, I knew you'd suggest that. I think I knew it anyway. Yes,
I need help with this. Alright. Let's do it."
We talk some more. It comes out that, yes, she doesn't like Frank
but he did have some salient points to make about the research that's
been done in the area of mentalist projection. I think our cocktails
will work out alright--that the air will be cleared and some significant
new ideas emerge from this encounter. Not that Martha will ever like
Frank. But who knows?
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a -m ’ There are twenty-two LPP Coordinators like Martha in
ray LPC. We use to call them instructors but we recognized some time ago
that a teacher is really a guide or facilitator as well as designer of
the LPP's. The complication of running these, i.e., scheduling them and
so on, has been eliminated for the most part with the Homers. Partici-
pants can tune in any time of day, begin an LPP any time of year and
take as long as they need to complete it. A lot of the routine that
deadens creativity was virtually done away with. I run my own LPP in
Theory Infinity—really an exploration of creative management in busi-
ness through meditation—but my special interest and, so, primary
responsibility
,
is in assisting the Coordinators in their own develop-
ment and running of their LPP's. Fortunately, all but two of our LPC
Coordinators prefer morning hours so I'm meeting with them between
9:30 and 11:00 to do some more work on an exciting new project: a
satellite link with Israel for a LPP in Israeli history to be conducted
from Tel Aviv. This is particularly exciting because everyone in our
LPC is interested in the project, even the two who won't be there ex-
cept via their Homers. So I use these ten minutes to gather the infor-
mation I need for the session.
9:30 - 11:00 a.m . A great deal of preparation gets done at the
meeting but it does not go all that smoothly. A lot of debate revolves
around the need to keep a balance relative to other cultures and that,
OK, let's do this but only if we actively pursue linkages with nations
such as Egypt. "My god," I thought, "isn't that Mason-Dixon line gone
yet?" It is agreed that I develop a proposal for further connections
to occur over the next six years. I agree and, in fact, get enthused
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after I overcome my usual discomfort with argumentation. Warren gets
excited, too. That's good because we certainly need his sort of patience
for the red tape which will need gentle cutting for this to get off the
ground.
11:00 a.m . I return to my den and notice some calls which I return.
Meanwhile I'm getting hungry. It's now 11:30 and, on cue, in comes
Larry
.
"Some lunch. Bob?"
"You kidding? Just came from a LPC Coordinators' session! Let's
go.
"
Larry is from another LPC and he presently specializes in the medi-
cine of the Orient, having developed several LPP's. He used to associ-
ate with our LPC but he recognized a need for a change for himself. I
miss the daily interaction with him that we used to have but we do man-
age to get together for lunch at least once a week. We bicycle to
Salem together and on the way run into, figuratively speaking, another
Bob. Bob's in the same LPC as Larry and he's NCCC's energy expert. He
started out years ago with a, then new, program he developed in Appro-
priate Technology. At the time this program was instrumental as a
model to help us through the energy transition from an essentially oil-
based society to sun- and hydro-based society.
Bob joins us for lunch. We have a fine time, talking about the
newest holograph at the Cabot Cinema (they never changed the name), the
latest jokes and our respective newest problems. Over the years I have
found many of my best ideas at such luncheons when no prescribed agenda
led our thoughts or interactions.
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1:30 p.m. I get back to NCCC and join the GMD that's been in ses-
sion for a half hour. Warren is there. The session ends by 2:00. Not
much debate turns out to be necessary. The data, both hard and soft
(the latter from Martha I discover)
,
are convincing and the group is
unanimous in changing the upper and lower margins of the CF.
Warren and I go back to our LPC. No calls. Nothing scheduled for
the afternoon.
"Warren, I'm goin' out on my boat for a few hours. May be the last
sail this year. Wanna come along?"
"Love to but I'm really into a new program for Marvin (Marvin is
our game computer)
. Thanks anyway. See you tomorrow?"
"Yeah, but I won't be in till 10:00. I've got a LPP session to-
night. Seems like the only time all of the participants can get to-
gether. Bad time for me, but..."
Comment on scenario . I see Bob in this scenario as filling the equiva-
lent role of Division Chairperson. It is my intent with this scenario
to depict the ideal leader and his/her typical day. That day is not
without difficulty or conflict. But Bob is not typically authoritative
in the discharge of his own responsibilities. NCCC is not hierarchical
either. Each member is valued for his/her function, one that is basic-
ally self-determined.
What is not presented in the scenario as well as it might be is
the notion of androgyny—except by the not-so-subtle casting of a male
in the role of secretary. Yet this characteristic of the Aesthetic
Paradigm is the most crucial and, at the same time, the most difficult
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to articulate. Carolyn Heilbrun wrote:
I believe that our future salvation lies in a
movement away from sexual polarization and the
prison of gender toward a world in which individ-
ual roles and the modes of personal behavior can
be freely chosen. The ideal towards which I be-
lieve we should move is best described by the
term 'androgyny.' This ancient Greek word...
defines a condition under which the characteris-
tics of the sexes
,
and the human impulses ex-
pressed by men and women, are not rigidly assigned.
Androgyny seeks to liberate the individual from
the confines of the appropriate.
H
The artist, certainly, through the act of creativity, is liberated
from the "appropriate." There is a quality of androgyny manifest in
creativity . Yet the works created by male artists remain patriarchal
for the most part. Even women artists, such as noted in and by Judy
Chicago, do not produce patriarchal-free content in their works of art.
But there is at least a hint, sometimes a powerful one, of the feminine,
potentially capable of bringing the audience a lot closer to that no-
tion of androgyny, that "dance of opposities." In agreement, I echo the
words of Heilbrun again:
The novels written by young women today are no
nearer to being androgynous (as compared with
male authors)
,
but they do at least reflect a
new consciousness of life. For the first time
women writers have begun to be outspoken against
the conditions which formed them, and it is
natural that these books should belong more to
feminism than to androgyny. 12
So the ideal leader is characterized not by the Patriarchy/Technoc-
racy, nor by The Feminine as outlined earlier in Figure 4, but by the
Aesthetic Paradigm. S/he can be appropriately appropriate to her/him
and her/his environment—cooperative and competitive, active and pas-
sive, logical and emotional, analytical and general, and so on. Being
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and doing for her is a creative process regardless of the naming of a
particular activity; life is a constant "bringing into being of some-
thing new," a transformative experience, a reorganization into a higher
form.
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CHAPTER V
THE AESTHETIC PARADIGM IN A PERIOD OF TRANSITION
The emergence of the Aesthetic Paradigm wherein it replaces Patri-
archy/Technocracy is a hope for the future. Our present age is, as
most futurists concur, a transitional period. As such, it is filled
with the seeds of numerous alternatives for the future. James Robert-
son, for example, has identified five possible futures with the ingredi-
ents for each extant in the present human condition, individually and
culturally.^ Ferguson's Aquarian Conspiracy is a treatment of the tem-
poral present experiencing a positive transformation toward a higher
level of organization where dualities do not exist.
Although I’ might not feel as optimistic as Ferguson, I do see some
signs of perturbation that give me some sense of hope and from which I
have derived aspects of the Aesthetic Paradigm. In this chapter, I
describe and comment upon several examples as signs of the possible emer-
gence of the Aesthetic Paradigm: interdisciplinary studies, Japanese
management, and democratization of a department of economics at a lead-
ing university.
Interdisciplinary Studies
The IDS Department . A department of interdisciplinary studies was es-
2
tablished at North Shore Community College in 1978. It was the first
such department in the Massachusetts community college system. Although
interdisciplinary studies (IDS) is not a new concept in education, its
introduction into NSCC was not easily done. The process of the
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department's development and its official acceptance as an academic de-
partment are representative of at least some aspects of the Aesthetic
Paradigm.
In 1974, there was the spontaneous formation of a group of NSCC
faculty and one academic administrator who found that they shared a
common need; namely, a need for stimulating discussion with peers. The
administrator, a division chairperson, agreed to organize a meeting.
The first evening meeting was held at the chairman's home. It was de-
cided that they
,
through consensus
,
would select a book which would be
basis for discussion. The second meeting was held a month later
after they had all read Arthur C. Clark's Childhood's End .
The discussion on the first selection was so successful that the
group continued to meet on a monthly basis for the next four years.
Most of the work subsequently selected for discussion happened to be in
the area of future studies. Also, there were several academic disci-
plines represented by the group members which led to discussions on the
merits of interdisciplinary studies. It was in this group that the idea
for a department and courses was born.
It is important to note that this group, which came to call itself
"The Futurists' Cell," was not established by any academic administrator
nor was it ever formally considered a part of anyone's workload. It was
not viewed by the members or anyone at the college as institutionalized.
However, as the notion of establishing IDS courses and a department
evolved, there developed a felt need to institutionalize the idea of IDS
This effort began with the establishment of a number of IDS courses
such as Pathways to Perception (music, art, dance) , Food, Nutrition and
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Your Life Style (sociology, science). Introduction to Future Studies
(humanities
,
social sciences). The Future of Female-Male Relationships
(humanities, social sciences). From 1977 through 1982, between two
and five IDS courses ran with no less than fifteen students enrolled
in each course.
By 1978 a number of faculty was excited about and supportive of
interdisciplinary studies which was not among the members in the Futur-
ists' Cell. The chairman wrote a proposal for the establishment of a
Department of Interdisciplinary Studies and submitted it to the Dean of
Faculty. With the latter's support, the proposal was submitted to the
college president and approved.
There was hardly unanimous support along the way. Only twelve of
twenty-two faculty in the division in which the IDS department was to
be situated supported its establishment. Only eight of thirteen mem-
bers of the Dean of Faculty staff endorsed the proposal. There was
some active resistance by some faculty who attempted to abort the ef-
fort by claiming that this was yet another example of administration
imposing its will on the faculty in spite of the fact that the idea
originated with and was, in the main, advanced by faculty.
Characteristics of the Aesthetic Paradigm can be seen in this ex-
ample. That the idea for an IDS Department was not planted or planned
for but, rather, evolved out of spontaneous discussion represents in
some respects the qualities of the creative process described previously.
Moreover, when the notion was brought to the college, there was a great
deal of passionate discussion which caused some to think about the mer-
its of interdisciplinary studies in contrast to those of the traditional
disciplines. In keeping with the theory of dissipative structures,
this amounted to perturbing the intellectual life of the college.
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There was significant discussion around the notion that the es-
tablishment of a department of IDS was antithetical to the essence of
interdisciplinary studies insofar as IDS represents an integration of
knowledge and the breaking down of boundaries. However, it was felt
that in order for IDS to achieve credibility within the college it
needed the symbolic endorsement of the institution by having the status
within its structure that other academic departments have.
Yet it was and is affirmed by members of the IDS department that
interdisciplinary studies more closely reflects reality given the holis-
tic manner in which knowledge is organized and taught. This holistic
approach to organization and instruction is in stark contrast to the
compartmentalization of knowledge by the traditional academic disci-
plines .
Interdisciplinary Studies Program . There was impetus and creative ener-
gy surrounding IDS. In 1980, the feasibility and desirability of an IDS
program was discussed. The idea took on an impetus of its own, partic-
ularly since such a program could provide a needed focus for liberal arts
students. Heretofore, students in liberal arts typically floundered as
reflected in their apparently random choices of courses and their lack
of involvement with the college's advising process.
To start up a new academic program, it is not required that
program
proposals be formally approved by vote by departments and divisions
but
are so by the administration. Curriculum Committee, Board of
Trustees,
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and Board of Regents. Nonetheless, because the chairman was personally
committed to democratic processes he assisted in the writing of an IDS
program proposal in the early fall of 1981 and submitted it for open
discussion to his division faculty-at-large and dean's staff. There
was considerable dissension over the program proposal in the division.
The proposal was eventually approved by a vote of ten to nine by those
present with the chairman's vote being the tie-breaker. In all of
the division's deliberations, the chairman expressed his belief in and
support of IDS and the faculty involved in the program design. While
some reasonable arguments were advanced against the proposal, there
were some who chose to attack the proposal via argumentum ad hominem .
The personal accusations which circulated in the college on this
matter created a difficult and stressful time for the chairman. He
had attempted to support faculty who showed creativity and initiative
only to be accused of manipulating them. He expressed his own profes-
sional judgement concerning IDS as a viable academic process only to be
accused of extreme bias in favor of personal friends on the faculty. In
all of this he felt alone—his peers (and the Dean of Faculty) were
distant on the controversial matter.
It is one thing to espouse something like an Aesthetic Paradigm
but it is another to try to operate on it as a basis. In some respects
the chairman was attempting to translate the Aesthetic Paradigm into
action and make it the basis for his actions in his professional role.
Even though he struggled against the current (the paradigms in conflict)
,
which have caused him personal stress and discouragement, it should be
117
noted that his efforts were ultimately successful—there now exists a
of Interdisciplinary Studies and an IDS program option in
the Liberal Arts curriculum.
It was also successful at another level. The furor died down a
year later and even some of those who initially opposed IDS became in-
volved in the department. Perhaps the dominant paradigm was appropri-
ately perturbed.
Japanese Management
Western infatuation . For centuries, Eastern civilizations have held
intrigue for the Western world in almost every aspect of human affairs
from warfare to the arts. At Satin's Level Three there has been an
extraordinary contrast profoundly symbolized in the arts. Asian
dynasty after dynasty witnessed in painting, for example, that humanity
is merely one part, often an insignificant part, of a natural landscape;
while in the occidental West, nature simply formed a backdrop, however
embellished, for the frontal dominance of humanity. Landscape painting
itself did not appear in the Western art world until the 17th century.
So great a difference did not and does not dampen the West's infatua-
tion with the East. Some might argue that this spatial difference is
in large measure the cause of the infatuation.
Whatever the case
,
our interest in things Asian has not diminished.
If anything, it has increased, enhanced by the opening of China to trade
and cultural exchange with the West and, most centrally, the United
States. Our continued enchantment with Eastern cultures is further man
ifest in the number of books that have been published in recent years
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which describe
,
of all things, management practices—particularly those
in Japan. It is not surprising, then, that some of the positive signs
I see are found not in American education but in our world of business
and industry as company executives buy these books and as deans of col-
leges of business and management espouse some of the principles ex-
pressed in models of Japanese management.
To be sure, it is not an interest in more humanistic management
that has spurred American businessmen to explore the Japanese style.
On the contrary
,
in keeping with the nature of Patriarchy/Technocracy,
the interest has been because of the diminishing of the bottom line of
American business compared with the rise of profits of Japanese busi-
ness. It is common knowledge that in the world market American products
are no longer necessarily the best and/or the cheapest. Consequently
America is no longer the undisputed industrial king of the world.
There was a time when the genius of our technological inventions
ushered us into the throne room of commerce and some, particularly of
late, would proffer that this long and great success story was in spite
of our management. Now that the United States no longer has a monopoly
on that sort of genius
,
the profound flaws in our science of management
model are showing. Hence, leaders in business, particularly those of
the major corporations, are looking to the East. I find this to be a
good sign, regardless of the motivation, because that very looking
raises issues of values.
There are signs of the Aesthetic Paradigm in works exploring Japan-
ese management. I will focus on only two, both of which are popular and
were published in 1981, namely. The Art of Japanese Management , by
and Theory Z , by
Richard Tanner Pascale and Anthony G. Athos; 3
4William Ouchi.
The art of Japanese Management
. It is no accident that the authors of
this book think of Japanese management as an art—it represents an as-
pect of management that they contend is missing from American practices
of management— "Our problem today is that the tools are there but our
'vision* is limited (emphases mine)." 5 This, they argue, is the pri-
marY reason for the superiority of Japanese business in the world mar-
ket.
In order to clarify their concept for American readers, Pascale and
Athos identify seven aspects or elements of management which constitute
a framework or, in their metaphor, a "molecule" of effective management.
Fig. 6. Management Model.
The authors explain the meaning of the seven "S's"—Style, Staff, Sys-
tems, Strategy, Structure, Skills and Superordinate Goals—but affirm
that the critical factor is not excellence in each of these elements,
rather, it is the "fit" among and between them that matters. The em-
phasis is on holism and interdependence.
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Americans are familiar with the hard S • s~Strategy
, Structure
and Systems—but not so familiar with the soft S' s—Staff, Style,
Skills, and Superordinate Goals. It is important to note here that
these soft S ' s as defined and described by the authors have essentially
to do with Satin's Level Three while the hard S's have to do with his
Level Two.
The values-orientation of the Japanese is different from the Ameri-
can in this respect. As alluded to earlier, the Eastern cultures have
generally emphasized the interdependence of humans with one another and
nature while in the West, there has been a primary emphasis on individ-
ualism and, so, on independence. I commented earlier on the pitfalls
of this Western obsession with individualism, citing some of the obser-
vations of Philip Slater. Yet there is another area of human endeavor,
management, that has suffered from a sort of narcissism. The authors
contrasted individualism and interdependence:
As every infant is dependent on others, so every
executive has known dependencies. However, Jap-
anese and American executives by and large have
emerged from that state in different ways and to-
ward different goals. American executives tra-
ditionally have been taught to become indepen-
dent of others, separate, self-sufficient. Jap-
anese executives traditionally have been taught
to become interdependent with others, integral
parts of a larger human unit, exchanging depen-
dencies with others.
7
Through the study of major Japanese and American companies, the
authors observed that the Japanese achieve a greater integration between
the hard and soft S's than do the Americans. They affirm thoughout the
book that this is a manifestation of held-values and, therefore, a re-
flection of Japanese culture itself. They comment that it "is the fact
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that our culture itself impedes the kind of synthesis the Japanese manage
g
so well." The converse is true, namely that the Japanese culture en-
hances the desire and ability to achieve this synthesis. The basic be-
liefs, principles and values of one Japanese company, Matsushita, seen
below, show this synthesis and contrasts sharply with the philosophy of
most American companies, including most educational institutions.
BASIC BUSINESS PRINCIPLES
To recognize our responsibilities as industri-
alists, to foster progress, to promote the gen-
eral welfare of society, and to devote ourselves
to the further development of world culture.
EMPLOYEES CREED
Progress and development can be realized only
through the combined efforts and cooperation
of each member of our Company. Each of us,
therefore, shall keep this idea constantly in
mind as we devote ourselves to the continuous
improvement of our Company.
THE SEVEN "SPIRITUAL" VALUES
1) National Service Through Industry
2) Fairness
3) Harmony and Cooperation
4) Struggle for Betterment
5) Courtesy and Humility
6) Adjustment and Assimilation
7) Gratitude^
With cynical American vision, I tend to see the foregoing statement
as little more than a version of a girl or boy scout creed. Nonethe-
less
,
the authors showed the results of promoting such values and atti-
tudes in the corporate world:
These values, taken to heart, provide a spiritual
fabric of great resilience. They foster consistent
expectations among employees in a work force that
reaches from continent to continent. They permit
a highly complex and decentralized firm to evoke
an enormous continuity that sustains it even when
more operational guidance breaks down. And when
we compare Matsushita with American firms of the
i
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age—firms that were born in the 1920's such as
General Motors, American Telephone and Telegraph,
Westinghouse, and RCA—it is difficult to find
many that have sustained their original vitality.
Any inquiry into how Matsushita has sustained it-
self while so many others have fallen behind must
surely turn to its value system as a central in-
gredient in its success.
The director of a major Matsushita subsidiary
comments: 'Matsushita's management philosophy is
very important to us. It enables us to match
Western efficiency without being one bit less
Japanese. Perhaps the ultimate triumph of Mat-
sushita is the balancing of the rationalism of
the West with the spiritualism of the East '
(emphases mine). 10
Appropriate and valid criticisms of Japanese culture as profoundly
patriarchal notwithstanding, it does seem apparent that the positive
aspects of that culture, at Level III, stands them in good stead with
respect to management. In Western terms, their attitudes and values
humanize their practice of management.
Theory Z . While Pascale and Athos devote a part of their book to the
building of "bridges" between Japanese and American management philoso-
phies, Ouchi's book essentially deals with the actual and potential ap-
plication of the Japanese paradigm of management to American enter-
prises. He, too, contrasted the two:
Japanese Organizations vs
.
American Organizations
Lifetime Employment
Slow Evaluation and
Promotion
Non-Specialized Career Paths
Implicit Control Mechanisms
Collective Decision Making
Collective Responsibility
Wholistic Concern
Short-term Employment
Rapid Evaluation and
Promotion
Specialized Career Paths
Explicit Control Mechanisms
Individual Decision Making
Individual Responsibility
Segmented Concern^
Further
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We (Americans) believe that large factories promote
efficiency, but the Japanese want the smallest
plants possible, so they can adapt plant design to
keep up with new technologies every few years. To
us high quality comes from more testing and not
from workers producing higher quality, but the
Japanese believe that high quality comes from
inviting workers to continually refine the design
and the manufacturing process.
Americans believe that decision making by consensus
will produce camels when we want horses, but the
Brookhaven plant of GM has achieved superlative lev-
els of quality and efficiency through participation.
We believe that specialization leads to productivi-
ty, but Company Z_ achieves higher productivity than
Company A with lower specialization. We believe
that creativity stems from individual maverick gen-
ius
,
but the most creative
,
innovative of our high
technology companies have been the first to explore
Type Z organization (emphases mine) .12
Hence, those American companies which have adopted Theory Z—i.e.,
the Japanese model of management— have enjoyed considerable success.
Perhaps this demonstrates that Level III
,
while determined by culture
,
is not necessarily bound by it. That is to say, an organization within
a given culture may indeed embrace and employ values and attitudes for
itself which are not primary nor even endorsed by its larger cultural
setting. Ouchi maintains that this is being accomplished and offers
numerous examples. In his Appendix he cites the statement of philosophy
of the American company, Intel, a Theory Z organization. Following is
part of that statement:
II. Management Style
* Intel is a company of individuals , each with
his/her own personality and characteristics.
And while this is true of the management team,
over the course of the last ten years , certain
general characteristics of the management style
have emerged that have allowed us to achieve
our corporate objectives.
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* Management is self
-critical
. The leasers
must be capable of recognizing and accepting
their mistakes and to learn from them.
* Open Ccontruetive ) confrontation is encouraged
ah all levels of the Corporation, and is viewed
as a method of problem solving, conflict reso-
lution. Hiding problems is not acceptable.
Covert political activity is strongly discouraged.
* Decision by consensus is the rule. Decisions
once made are supported. Position in the organ-
ization is not the basis for quality of ideas.
Decisions are encouraged to be made at the low-
est possible level in the organization.
* A 'highly communicative* /'open' management is
part of the style. There are an incredible num-
ber of meetings (defined as 'two-way teaching'
sessions)
. Problems are discussed in open forum,
decisions are made in open forum and so on. Man-
agers at all levels in the corporation are
accessible.
* The responsibility for individual development
rests with the direct line manager. To behave
in an ethical manner here means that time and
effort will be put into the professional develop-
ment of subordinates . 13
The values inherent in the foregoing and other Theory Z company
statements are identified by Ouchi as being trust
,
subtlety
,
and inti-
macy . Trust means that whatever sacrifices might be made by one ele-
ment, group or person in a business relationship will be repaid in the
14
future. "Equity will, in the end, be restored." On subtlety, he
wrote
:
Relationships between people are always complex and
changing. A foreman who knows his workers well can
pinpoint personalities, decide who works well with
whom, and thus put together work teams of maximal
effectiveness. These subtleties can never be cap-
tured explicitly, and any bureaucratic rule will do
violence to them. 15
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Intimacy is valued and it is "the common thread in Japanese life."^
In American society, intimacy has disintegrated or, at best, been
exclusively assigned to one or two areas of life. Aware of this, Ouchi
wrote
:
In the contemporary American mind, there is apparent-
ly the idea that intimacy should only be supplied
from certain sources. The church, the family, and
other traditional institutions are the only legiti-
mate sources of intimacy. We resist the idea that
there can or should be a close familiarity with peo-
ple in the workplace. 'Personal feelings have no
place at work,' is the common feeling. Yet we are
faced with an anomaly. In the Japanese example,
we find a successful industrial society in which in-
timacy occurs in the place of work as well as in
other settings. The Japanese example forces us to
reconsider our deeply-held beliefs about the proper
sources of intimacy in society. 17
It is another positive sign of the Aesthetic Paradigm that the
disintegration of intimacy in American life is being recognized and
that, at the same time, it is being affirmed by Ouchi and others, that
intimacy is not only acceptable within the workplace but also desirable.
Relative to education an article appeared in the September 1, 1982
issue of The Chronicle of Higher Education
,
entitled "Can 'Theory Z'
Be Applied to Academic Management?" In it, author, David A. Nichols,
maintained not only that Theory Z can be applied to academic management
but that it should and needs to be applied. He wrote that "with the
most educated work force of any industry, we should set the example..."^
The American Example
Democracy at work . Apart from the Japanese influence and example, there
are other indicators that the Aesthetic Paradigm might be emerging. Some
of them are more in tune with Western vernacular and ways of perceiving
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things. Phrases like "workplace democracy," participatory democracy,"
"self-management," and so on, all represent positive signs. As an ex-
ample, I cite one specific work. Workplace Democracy, A Guide to Work-
place Ownership, Participation, and Self-Management Experiments in the
19United States and Europe
,
by Daniel Zwerdling. The author succinctly
showed the problem facing workers and managers:
. . .when you boiled down all the problems and
dilemmas in the workplace and extracted a fun-
damental cause, common to all of them, it was
this: in a society which is founded on the ideals
of democracy, there is no democracy at work
(emphases mine). 20
The book outlines a number of institutions which have to some extent or
other implemented the values and attitudes. Level Three, i.e.
,
to some
extent have democratized work, and which fall under the general category
of "workplace democracy"—a term which actually represents four distinct
ideas according to Zwerdling— 1) the humanization of work, 2) labor-
management committees, 3) worker ownership, and 4) self-management.
By "the humanization of work" Zwerdling is referring to the solu-
tion to the problem of worker boredom which has led to high absenteeism,
higher turnover rates, even sabotage. The solution? Humanization
i.e., paying attention to social design as well as production design of
the workplace which translates into employees having greater autonomy
21
and involvement in the production process.
By "labor-management committees" the author means committees com-
prised of both management and labor for the purpose of improving the
quality of worklife and, so, of production. Unlike usual humanizing
programs which are designed by benevolent managers and social scientists
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and imposed on the employees, these committees design the programs for
themselves. This approach to democratizing the workplace is, according
to Zwerdling
,
closer to the spirit of democracy. 22
By "worker ownership" Zwerdling has in mind the recent phenomena
of employees buying their own companies as a measure to save their own
jobs. Such ownership, however, has not guaranteed that employees con-
their companies, for there is a wide variety of ownership possi-
bilities. They can own the company by becoming members of a producer
cooperative, by buying common stock on the open market, or by es-
tablishing an Employee Stock Ownership Plan. Each of these may lead
to some control, but not to the extent of democratic control by the
employees
.
By "self-management" the author has in mind the following:
'Workers' control means that a firm's management
should be accountable to its employees, write the
editors of Workers' Control . 'And it means con-
versely, that the workers—blue- and white-collar
alike—should bear responsibility for running the
enterprise * s operations .
'
'When we speak of workers' control," writes theorist
Andre Gorz, 'we speak of the capability of the work-
ers to take control of production and to organize
the work process as they see best.' 23
Each of these aspects of workplace democracy might indeed contrib-
ute toward the democratization of the workplace. The book describes
some efforts which have failed and some which have enjoyed success to
some extent. That some places have tried and some have succeeded, is
a positive sign inasmuch as true democratization is one hallmark of
the Aesthetic Paradigm.
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The example at American University
. For educational administrators the
relevant example in Zwerdling's book has to do with American University
in Washington, D.C. Particularly relevant to universities but applica-
ble to all of education, are the opening remarks of the author:
...there is another workplace (besides business and
industry) which traditionally has functioned as an
autocracy, yet which students of self-management
have usually ignored: the university.
In a typical university (or community college!),
top administrators hand out budgets and directives
which the middle managers (the department chair-
persons) must obey; the middle managers exert al-
most total control over hiring and even firing the
supervisors (faculty) . And in turn, the supervis-
ors decide whether the production workers (or stu-
dents) get promoted or flunked. The analogy is
not exact, of course, since in this workplace the
production of workers
,
or students
,
are paying for
the privilege of attending the institution. But
the analogy is close enough—for in American higher
education, the autocratic powers of university
deans, department chairpersons, and faculty are
legend.
The economics department of American University is not typical of
education nor even of the larger government of AU itself. Here the
department is managed by a council composed of all the faculty of the
department and half as many students. According to the bylaws of this
council, it:
has 'exclusive exercise of authority' over academic
policies, including 'developing academic programs,
admitting students, granting fellowships, hiring
faculty, and making decisions on faculty promotions
and tenure. '25
What this simply means is that "students in the economics department at
AU can vote for changes and innovations in their education. Students
at
26
other colleges can only demonstrate—or plead." Of course, all
is not
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roses since an autocratic administrator higher in the scheme of things
at AU can over-rule decisions arrived at by the council. At the first
printing (1978) of this study though, this had not yet occurred. Though
Zwerdling noted other difficulties that faced the council, most people
in the department agree with one member's opinion, to wit:
'The system is still infinitely better than the tra-
ditional way,' says professor James Weaver, 'it's
infinitely better to have a voice than to be power-
less in an autocracy .. .self-management is a good
idea.
'
27
It seems paradoxical that in America one has to develop a polemic
for democracy in education, never mind the workplace. Yet this seems to
be the case. Institutions like AU, where principles of democracy have
been implemented insofar as possible, are positive signs.
Classroom democracy . Another such sign not occurring within a universi-
ty department but within a classroom has been teachers' attempts to op-
erate their classes on a democratic, participatory basis, i.e. , students
have a say in the way in which they will be evaluated and, in some in-
stances, the nature and scope of the content. One such example was pre-
sented at a futures conference at the University of Massachusetts a few
years ago. A professor of the School of Education at the University of
California, Berkeley, said that he attempts to abnegate authority and
place it in the collective hands of his students. He seeks to
be part
of the group process, a resource person, as the group
decides on how
grades will be determined as well as the manner in which the
class time
28
will be used.
Some teachers attempt to institute democratic
procedures in the
classroom to some extent or other. Perhaps the most
structured of these
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are those faculty who teach in the PSI mode (Personalized System of
Instruction) . Although the content is well-defined and broken down
into units of learning and although there are tests at the end of each
unit, the student may choose when s/he is ready to take a test. It is,
in short, self-paced.
Occasionally, I have taught the course. Social Psychology. Early
in the course I introduce the topic of authority and obedience, explica-
ting the various experiments in this area and their results. Following
these presentations I suggest to two separate classes that they, in ef-
fect, represent a society and, that, as of the moment, the society is
headed by an autocrat, benevolent though he is. I further say that, in
light of the results of the experiments studied, if they wish to totally
alter this course—the way it is being taught, the nature and scope of
content, grading procedures and criteria—they are encouraged to do so
by any means at their disposal. Neither class responded. I assured
them that I was serious and would be happy to be a resource person for
them. Still no response. Several class sessions transpire after that
and I reiterate my offer to abdicate authority. Neither class accepts
this challenge.
Both classes were evening classes which are generally composed of
more "mature" students than in our day classes. The average age in both
was about thirty-two. Over half of them were employed at a full-time
job. About one-fourth at a part-time job. The upshot of this seemed to
be that as long as I was fair (benevolent) , the students would rather
have an authority-directed classroom than a democratically-directed
one.
It was easier, many of them said.
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That I tried is a positive sign. That there were no takers might
be a negative one but it does indicate that there is more to implement-
ing a democratic process (employing a flat structuring as opposed to a
hierarchical one) than meets the eye. Democratic rhetoric is nice but
not easy.
Besides the problems encountered by those in the economics depart-
ment at AU—such as endless and numerous meetings—there are others
which have been enumerated by social psychologists among others. One
of the problems has been identified by Solomon E. Asch; namely, the pow-
er of group pressure. This phenomenon has been witnessed throughout the
ages in mob lynchings, Nazi Germany, Jonestown, Manson's Family, etc.,
but Asch and others have sought to better understand the problem and,
therefore, such phenomena, through controlled ejqperiments . In this re-
gard, then, I want to note his famous "line" experiment:
A group of eight individuals was instructed. .. to
match the length of a given line with one of three
unequal lines. Each member of the group announced
his judgements publicly. In the midst of this
monotonous 'test' one individual found himself sud-
denly contradicted by the entire group, and this
contradiction was repeated again and again in the
course of the experiment. The group in question
had, with the exception of one member, previously
met with the experimenter and received instructions
to respond at certain points with wrong—and unani-
mous
—
judgements. The errors of the majority were
large (ranging between 1/2" and 1 3/4") and of an
order not encountered under control conditions.
The outstanding person—the critical subject—whom
we had placed in the position of a minority of one
in the midst of a unanimous majority—was the ob-
ject of investigation. 29
Following are Asche's quantitative results:
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!• There was a marked movement toward the majority.
One third of all the estimates on the critical
trials were errors identical with or in the direc-
tion of the distorted estimates of the majority.
The significance of this finding becomes clear in
the light of the virtual absence of errors in the
control group
,
in which subjects recorded their
estimates in writing.
2. At the same time, the effect of the majority
was far from complete. The preponderance of esti-
mates in the critical group (68%) was correct des-
pite the pressure of the majority.
3. We found evidence of extreme individual differ-
ences. There were in the critical group subjects
who remained independent without exception, and
there were those who went nearly all the time
with the majority.
. .One fourth of the critical
subjects were completely independent; at the
other extreme, one third of the group displaced
the estimates toward the majority in one half or
more of the trials.-^
Who of us within the context of a group of academic administrators
has not deferred to the majority at some time or other? A variety of
rationalizations is offered for this, but one of the most popular among
educators seems to be "you have to pick your battles"—implying, of
course, that one must save his/her ammunition for the battles that
count to him/her.
It has been made clear to me, after a decade at NSCC, that it can
literally cost a person to stand out against a majority view—cost him/
her, e.g., in being overlooked at promotion time or step-raise time. It
is particularly difficult for the middle manager inasmuch as s/he may
profoundly agree with a particular position of his/her faculty but that
position is not a majority one among his/her peers of administrators,
the group in which policies are formed. Conversely, it is often
/
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difficult to affirm the always unpopular position of administration with
faculty. Democracy is not easy.
Group pressure and its power over the individual notwithstanding,
there is perhaps a greater hindrance to authentic democratic processes
being implemented: American society's attitude toward authority
. A
colleague of mine occasionally wears a button that reads: "Question
Authority." It is humerous but under it is a sort of pathos. The con-
t-^oversial experiment of Stanley Milgram on obedience certainly under-
scores just how fragile and vulnerable people are, even the well-educa-
ted. It particularly underscores the power wielded by so-called author-
ity figures as well as places symbolizing authority—such as Yale Uni-
versity, the Pentagon, the Registry of Motor Vehicles, the Church, and
31
so on.
The Asche and Milgram experiments hint at the breadth and depth of
the problem which, in fact, forms the base of Patriarchy/Technocracy
.
It appears that one way out of the dilemma—i.e., out of the bind of
espousing and wanting democracy and quality while facing a society, if
not a world, that is not prepared for them—is education. There needs
to be an awareness and understanding, first of the problem—Patriarchy/
Technocracy—and, second, an awareness and understanding of self and
others which breed confidence and trust. Academic leaders have a pro-
found role to play here in that they enjoy a position of authority and,
potentially, can help to eliminate blind obedience.
Democracy, as entailed in the Aesthetic Paradigm, is more than
swimming upstream, although it is that. It means quite often standing
alone against the majority. It often means questioning established
authority. It is not an understatement
,
I think, to say that this
takes courage.
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Paradox and paradigm . It is paradoxical that democratic practices are
hard to find in the institutions of a democratic society. It is para-
doxical not unlike that of the tragedy of creativity—that a culture
with an ancient and lasting tradition in patriarchy, namely Japan, de-
veloped and practices a management style that resembles some of the
qualities of the Aesthetic Paradigm-—qualities such as decentralization
of power and respect for interrelationships.
Elsewhere I referred to Philip Slater's description of our society
as a diseased body which has within it antibodies. In keeping with this
metaphor, then, the signs of the beginnings of an evolution of the
Aesthetic Paradigm are the antibodies in the social corpus—the cure
for society's pathological condition: Patriarchy/Technocracy . Antibodies
attack the cause of an illness, not the symptoms. Endorsing Slater's
approach, we need to seek out those antibodies rather than get caught in
the delusion that the application of bandaids treats the cause when, in
truth, they merely treat the symptom.
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CHAPTER VI
CONCLUSION
Designing and implementing a strategy to bring about the revolution
of paradigm that I have espoused would, in fact, defeat it at the start.
Blueprints are effective for designing and producing machines but not
for understanding nor for effecting meaningful change in human affairs.
But in keeping with the organic metaphor, we need to be alert to the
antibodies and be able to identify them when they appear.
I have noted various examples of the prosaic problems confronted
by the academic leader. In the following I enumerate those and make
suggestions as to what might constitute an antibody—i.e., a response
that would be indicative of the Aesthetic Paradigm. Finally, I offer
some comments on the necessity for courage in the participation of the
evolution of the Aesthetic Paradigm.
Prosaic Problems
Our everyday existence is made up of what often appears to be
minor events with little significance. Yet it is these very occurrences
which uncover the nature of the dominant paradigm, its scope and power.
What these uncover might be as follows: dualism, resistance, con-
straints, linear thinking, structural stress, sexism, and fragmentation.
Dualism . Patriarchy/Technocracy as Cartesian is an erroneous view. I
noted elsewhere that this aspect of Patriarchy/Technocracy has tended to
free the academic leader of culpability— let her/him off the hook.
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Even the well-intentioned leader has rejected or avoided some idea
or proposal which runs counter to a Cartesian view. It simply would
n°t fit the scheme of things. For instance, to propose that faculty
participate in decision-making in an area regarded as the exclusive do-
main of administration (this is a territorial mentality particularly
evident where there is unionization) is rejected outright.
Dualism is not characteristic of just administrators—it frequently
applies to faculty as well, such as in the matter of interdiscplinary
studies described in the last chapter. It is as if there is safety in
playing it by the book. There is a fear of the new.
Perhaps the most damaging of the dualisms mentioned is that of
subject-object. An appeal to objectivity—to a union contract regula-
tion, for example—seems to seal the matter. Yet this might not be so.
The creative leader would seek ways to overcome the dualism, see the
folly in pseudo-objectivity, and risk pursuing the idea or proposal
while also avoiding legal entanglement.
Resistance . When someone attempts to see beyond the dualism, then s/he
merits support. The attempt, fraught with risk, amounts to an antibody.
Similarly, those who do not back away from change, however minor or ma-
jor, also manifest aspects of the Aesthetic Paradigm and deserve support.
There is resistance to change in all quarters of society and, it
seems, is quite evident in education—particularly in those institutions
of learning with a long tradition. The theory of dissipative structures
implies that under certain conditions change is necessary if the or-
ganism is to survive. Viewing culture as an organism, it appears
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that the present conditions require a profound change if we are to
survive
.
The academic leader who recognizes this requirement will not fear
those changes that might be brought about by some suggestion or new
idea. IDS, the introduction of computers into the learning process
and even something as mundane as changing a classroom assignment for a
faculty member might represent changes which, in the long run, threaten
Patriarchy/Technocracy
. Where change is welcome there appears an anti-
body.
Constraints . Academic leaders deal with numerous daily constraints:
the president faces budget constraints, the registrar facility con-
straints, the division chairperson personnel constraints, the faculty
enrollment constraints, etc. Such constraints are a part of everyday
life. The danger is when such constraints hamper the imagination and
inhibit our ability to see beyond the neat parameters.
It is the creative individual or group that acknowledges the reali-
ties but seeks ways to achieve goals in spite of the constraints.
Linear thinking . As I have argued, left-brain processing (.linear,
logical) has a critical and vital role to play. It only becomes a nega-
tive force when it is exercised at the expense of and exclusion of
right-brain processing (feeling, intuition). As I noted elsewhere,
making forecasts for the future through such methods as extrapolation
provides valuable insights for academic planning. But we have seen
time and again that forecasting that is restricted to the linear mode
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of thought-precessing (analytical) more often than not turns out to be
inaccurate and/or ineffective.
In tandem with the rational approach, there needs to be the intui—
tive path to knowledge. There is so much that can be described as a
tacit knowing, a gut—feeling, that to ignore this aspect of the psyche
is tantamount to rejecting the notion of holism or the interconnected-
ness of life in the world.
There are times when an academic leader might feel that a particu-
lar course of action or decision is the right one but cannot muster a
sufficiently tight rationale to justify it to others or, sometimes,
even to him/herself. When one acts on such a basis, s/he is not to be
regarded necessarily as irrational so much as arational. It might be
that in an instance of this kind there appears an antibody—an acceptance
of the Aesthetic Paradigm which allows for the inclusion of intuition in
thinking processes.
Structural stress . I outlined elsewhere how the structural aspects of
an organization inhibit creativity. Moreover, I noted Bennis's observa-
tions on institutional structure and its effect on the college presiden-
cy* The structure of our colleges amounts to another form of constraint
on the academic leader. Policies and regulations are viewed as neces-
sarily restrictive in the primary interests of order and accountability.
Furthermore, the patterns of behavior dictated by policies and regula-
tions tend to contribute to a way of thinking that is inhibiting. The
mind set resembles the organizational structure. This entails the exclu-
sion of alternative views and courses of action.
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In some respects, the leader who leads in subtle and subversive
ways, relative to the structure, contributes to the paradigmatic revo-
lution. S/he perturbs the system in such a way that a transformative
process is initiated which potentially can lead to a higher form of
organization. Subversion can, thusly, be viewed as an antibody.
Sexism . That teachers treat boys and girls differently in elementary
education is a form of sexism. That college text books omit signifi-
cant events of history pertinent to women is sexist. That there are
far more men in high positions in education than women is sexist. The
academic leader either directly commits, although perhaps unwittingly,
or passively observes sex discrimination every day. Such manifesta-
tions of sexism constitute the foundation of Patriarchy/Technocracy.
The leader, male or female, who is significantly aware of such
discrimination and who brings it to the attention of others (conscious-
ness-raising) and who bases his/her work on the correction of such dis-
crimination, represents one of the most significant antibodies in the
diseased social corpus.
Acknowledging that women differ from men in their perceptions (as
demonstrated by Judy Chicago, among other feminists) , it is especially
important in this period of transition to emphasize and support the
emergence of women academic leaders over men.
Fragmentation . Men, it seems, tend to fragment experience whereas
women tend to more readily see connections. Most academic male leaders
fail to make interconnections, to see the whole. Their socialization
militates against it, the institutional structure does not allow for it.
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and their ambitions relative to climbing the hierarchical ladder blind
them to it.
This is particularly important relative to interrelationships among
colleagues. As noted, in Japanese management there is a respect for
each other among colleagues that goes beyond professional relationships.
They tend to foster mutual understanding of the whole person and not
fragment her/him into the private-self and/or professional-self compart-
ments .
One rather prosaic matter that generally consumes department and/
or division chairpersons, for instance, is the setting of times and
places for course offerings. The leader, who takes into consideration
the preferences of teachers as to time and place (as well as student
needs) and who considers the teachers' personal lives and responsibili-
ties (if they are known) and idiosyncracies
,
is acting as an antibody.
S/he may even be eschewing vested authority in doing so.
The Creative Academic Leader
The academic leader who is in tune with the Aesthetic Paradigm is
one who is engaged in the creation of new conditions or contexts in
which the creativity of others is enhanced rather than hampered. The
new conditions are primarily in two contexts: interrelationships and
organizational structure .
Interrelationships The Aesthetic Paradigm places primacy on quality of
interrelationships; i.e., leaders accomplish goals only to the extent of
the quality of their interaction with others on whom they depend for the
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achievement of those goals. The greater the mutual trust and respect,
the greater the successes.
As emphasized elsewhere, the creative leader relates to all members
of the college community as ends in themselves and not as instruments
for the fulfillment of his/her ulterior motives. In functioning at
Level Three, this leader embraces values and attitudes which entail
respect for and consideration of others as unique individuals.
The creative leader exhibits not superiority but equality, not
condescension but equanimity, not punishment but reward. Further, in
doing so s/he creates conditions in which interrelationships can flour-
ish and in which trust would allow for creative conflict/problem resolu-
tion.
Organizational Structure . The creative leader, in concert with the
Aesthetic Paradigm, will also create structural conditions which foster
flexibility of and in organization. Rather than merely rearranging the
organization chart, s/he will encourage whole new ways to deal with
matters that require institutional processing. Such leadership might
be construed as subversive; i.e., interested in the undermining of ex-
isting bureaucratic structures insofar as the bringing into being of
something new means the death of something old in the organization. In
this regard, the creative leader perturbs the system in the interests of
a higher and more qualitative level of organization.
Creating new conditions means the development of an attitude that
does not fear change or perturbation. In other words, the new conditions
in both interrelationships and structure essentially have to do with the
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creation of a new mentality (Level Three) which becomes reflected in
the manner with which the prosaic problems are dealt at Levels One and
Two. Thus, the creation of new conditions is at once the manifestation
and emergence of the Aesthetic Paradigm.
The Courage to Create
The matters that a leader faces often may be prosaic and her/his
response to them also prosaic. Yet if s/he persists in seemingly in-
significant ways to act on the basis of the Aesthetic Paradigm, or at
least aspects of it, then s/he is a person of courage. To act in ways
contrary to those dictated by structure or by the expectations of
others requires the willingness to take risks. S/he is a maverick and,
so, invites criticism, alienation, and sometimes relinquishes the hope
of attaining some professional goal.
These risks which take on meaning in the light of everyday affairs,
are worthy in view of the challenge articulated by Rollo May:
Shall we, as we feel our foundations shaking, with-
draw in anxiety and panic? Frightened by the loss
of our familiar mooring places, shall we become
paralyzed and cover our inaction with apathy? If
we do those things, we will have surrendered our
chance to participate in the forming of the future.
We will have forfeited the distinctive character-
istic of human beings—namely, to influence our
evolution through our own awareness.
1
This polemic, however, does not make creative leadership a simple
and easy matter. There is the issue of power:
(One) reason why people attempt to influence others'
behavior derives from their involvement in their
institutional roles. Here, the needs to be satis-
fied originate in the individual's desire to do his
work well. When the powerholder perceives that
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other persons in his 'role set'... are behaving in
ways that interfere with the goals of the organi-
zation, feelings of distress are aroused within
the powerholder which subsequently lead to at-
tempts by him to correct this deviant behavior.
It is important to note that, under these circum-
stances, the powerholder may not experience any
personal satisfaction from influencing others and
indeed may find the act of influencing distaste-
ful... In a sense the individual is trapped by his
own loyalties to legitimate authority; he discovers
that it is almost impossible to ignore the demands
of authority.
2
"Almost impossible" but not impossible. The Aesthetic Paradigm is
merely a mental construct, a game, unless there are those who act on it.
At the seat of such action there must be courage in face of the nearly
impossible
.
The word courage comes from the same stem as the
French word coeur
,
meaning 'heart.' Thus, just as
one's heart, by pumping blood to one's arms, legs,
and brain enables all the other physical organs
to function, so courage makes possible all the psy-
chological virtues. Without courage other values
wither away into mere facsimiles of virtue.
In human beings courage is necessary to make being
and becoming possible. An assertion of the self,
a commitment, is essential if the self is to have
any reality. This is the distinction between human
beings and the rest of nature. The acorn becomes
an oak by means of automatic growth; no commitment
is necessary .. .But a man or woman becomes fully
human only by his or her choices and his or her
commitment to them.
3
The Aesthetic Paradigm represents a wholly new basis for leadership
in an emerging New Age, which entails the death of the old but still
dominant paradigm, Patriarchy/Technocracy. As Joseph Campbell has
suggested, that old paradigm is on its deathbed:
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Our mythology now... is to be of infinite space and
its light, which is without as well as within. Like
moths, we are caught in the spell of its allure, fly-
ing to it outward, to the moon and beyond, and flying
to it, also, inward. On our planet itself all divid-
ing horizons have been shattered. We can no longer
hold our loves at home and project our aggressions
elsewhere; for on this spaceship Earth there is no
'elsewhere' anymore. And no mythology that continues
to speak or to teach of 'elsewheres' and 'outsiders'
meets the requirement of this hour. 4
The Aesthetic Paradigm does meet the requirement of this hour.
To participate in its emergence as a new synthesis...
We are called upon to do something new, to confront
a no man's land, to push into a forest where there
are no well-worn paths and from which no one has re-
turned to guide us... To live into the future means
to leap into the unknown, and this requires a degree
of courage for which there is no immediate precedent
and which few people realize.
5
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